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Preamble

The Master of Education (M.Ed.) Programme is a two-year professional programme in the
field of Teacher Education which aims at preparing teacher educators and other education
professionals including curriculum developers, educational policy analysts, planners, administrators,
s.upervisors, school principals and researchers. The completion of the programme shall lead to M.Ed.
degree with specialization either in elementary education (up to cliss VIII) or in secondary
education) classes VI-XII).

Aims of the Programme

2-year M.Ed. Programme is designed to provide opportunities for students to extend as well
as deepen their knowledge and understanding of Education, specialize in select areas, and also
develop research capacities, Ieading to specialization in either elementary education or secondary
education.

To develop in prospective teacher educators skills related to independent study of literature,
research, academic writing, professional communication and team work. it should also endeavour to
develop in the future practitioners a deep and criticalawareness of professional ethics and an ability
to critically engage in and reflect on practice.

Itrogramme Outcorncs

After the completion of the programme the students will be able.
To orovide opportunities for students to extend as well as deepen their knowledge and
understanding of education, specialize in selected areas.
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To develop research capacities, leading to specialization in either elementary education orsecondary education.

To develop in prospective teacher educators skills. related to independent study of literature,research, academic writing, professionar communication and teail wort<.

To develop in the future practitioner a deep and critical awareness of professional ethics.
To develop the ability to critical thinking and reflective practices in teaching-learning.

Formulate research gue;{io1s, addressing social and organizational issues, able to apply scientificmethods and theoretical insights to addrJss real-world 6usiness and societal challenges.

Dev.elop an appreciation for the importance of balancing between rigor and relevance inteaching and research, develop skilis for effective oral a"nd *ritt.n communication of scholarlyfindings and to comprehend the policies and plans related to the field of education

Programme Pedagogv

The pedagogy of teaching-rearning involves three components.
Lectures with intellectual inputs form the first component. This method
provides Receptive Instructions to students.
The second component is the tutorials. This method provides Directive Instructionsto students.

The.third majgr component is the practicar orientation with skiils andparticipatory learning works. This'methoJ i;;;i;;ilproratory Insrructions.
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Description Credits Contact Hrs

Semester I

PCI-Education Studies 4 2L+2T=6

TEC 1 -Teacher Education I 4 2L+2T=6

ffiational Researchand

Statistics

4 2L+2T:6

pC3-Piychology of learning and development 4 2L+2T=6

CCS I -Elerre nlary I Secon4elyldl,sation-l 4 2L+2T:6

TC I -Self-DeveloPment WorkshoP I I Week WorkshoP

TC2- ftr"mr",c"tion skills & E*potitory W'it@ I t Week WorkshoP

@elopment and communication

skills *

OEC-2 Educational Assessment & Evaluation *

4 2L+2T=6

Dissertation 2 6 Hrs

Semester ll
TSTTh.matic Spec'al ization -l 4 2L+2T=6

c foundations

of education

4 2L+2T=6

TS2-Thernatic Special ization- I I 4 2L+2T--6

Teacher Education - InternshiP 4 2 + I Weeks

OEC-3 Higher education *

OEC-4 Peace Education *
4 2L+2T:6

Dissertation
) 6 Hrs

Semester I

rc1- Ad\fanced Educational Research and statistics 4 2L+2T:6

CCS2+lernentary I Secondary Education - II 4 2L+2T:6

PC4-Philosophy of Education 4 2L+2T=6

TS3-Thernatic Specialization -l I I 4 2L+2T:6

TS - Thematic Specialization - lnternslrip 4 2+l.Weeks

Dissertation 2 6 Hrs

Semester IV

TC5-Academic writing 2 2 Wccks Worl<shoP

PC5-Sociology of Education 4 2L+2T=6

TEC2-Teacher Education I I

P(-I'- C,,, r rr'r rlttttt ttrrilirrt

4 2L+2T:6

4 ?l +2'l':6
6 HrsTC6-Dissertation 2



FIRST SEMESTER

HARD CORE

COURSE-I: EDUCATION STUDIES

Course Outcomes

After completion of the course, student-teachers will be able to:-

Introduce the nature of education studies and map the fields'

tntroduce certain selected seminal educational texts representing the foundation perspectives.

lntroduce Education studies as a'discipline' with its own academic community, its own

distinctive discourse and methods of enquiry.

To develop their critical capabilities through the selection, analysis and synthesis of relevant

perspectives, and to be able to justify different positions on educational matters.

Introduce, understand and to enable critical analysis to form current and future professionals'

COURSE CONTENT

UNIT-I: Foundations of Education

Concept of Education Studies as a discipline

Semantics of Education : Including Broad and Nanow meaning of Education

Interdisciplinary nature of Education w.r.t Phitosophical principles, Psychological

evidences, Sotiological foundations, Management Science, Politicial sciences and

Economics.

Conceptual analysis : Equality of Educational opportunity, Open leaming (distance, online)

learning society and Secularism

UNIT-II: Perspectives on Education system in India

Educational and sociological Perspectives of lndian social reformers on the national system

of Education

Swami Vivekananda, Mahatma Candhi, Rabindranath Tagore. Aurbindo, Radhakrishnan,

Dr. B.R Ambedkar, Zakir Hussain, Durgbhai Deshmuk, Dayanand Saraswathi,

Balagangadhar Tilak, Dhondo Keshav karve, Shri Mali, Lakshmana Swami Mudaliar.

UNIT-III: Educational System and Structure

Historical perspective of educational system in India and its development a. Education in

pre-independence India b. Evolution of Indian system of Education in post-independence.

Conceptual frame work oI
the Structure, Aims and Functions

Elementary School system

Secondary School system

Higher Education system

Alternative (Educational) System of Education

Non Ft-rrrrral Systertt of Education

Open Learning
Ilt i rtnnrc l-rl rrcnti nrt

Adult and Continuing Education

Vocational Education

lnclusive Education

UNIT-IV: Contemporary Concerns of Policies and Practices



Nature and Focus ofEducation after Independence

Different commissions - NPE ( 1986), POA ( 1992)

Report of the committee of review of NPE (Rama Murthy)

SSA, RMSA, RUSA

Constitutional provisions and directive principles related to Education and their

Implementation

Right to Education - Right to information act

Delors commission, National Knowledge commission, NCF for school and Teacher

Education

Issues and Challenges in Indian Education.

Practicum

Compile articles from newspapers, magazines, and the internet on educational issues'

Prepare a repoft with suggestion for solutions'

Seminar on Field of Educational studies

Reference

Blackwell, F ritz (2004), India: A Clobal

ABC-CLIO, Inc., ISBN 1-5'7 607 -348-3.

Studies Handbook. United States of America:

Desai, Sonalde, Amaresh Dubey, B.L. Joshi'

Vanneman. 2010. India Human Development

Transition. New Delhi: Oxford University Press.

India 2009: A Reference Annual (53rd edition), New Delhi: Additional Director General

(ADG), Publications Division, Ministry of Information and Broadcasting' Government of

India, ISBN 978-8 I -230- I 557 -6.

prabhu, Joseph (2006), "Educational Institutions and Philosophies, Tradjtional and

Modern", Encyclopedia of India (vol. 2) edited by Stanley Wolpert. 23-28, Thomson

Gale:ISBN 0-684-3 I 35 I -0.

Sripati, V. and Thiruvengadam, A.K. (2004), "lndia: Constitutional Amendment Making

fhe Right to Education a-Fundamental Right", International Joumal of Constitutional Law,

2 ( 1): 148-158, Oxford University Press.

COURSE-II: PSYCHOLOGY OF LEARNING AND DEVELOPMENT

Course Outcome

After the completion of the course, the students will be able to,

explain the diiferent aspects related to Development, Personality, Adjustment, learning and

Individual Differences.

analyze the theories of development, personality and leaming and apply them in teaching

leaming situations.

acquirg' knowledge about ways of assessing personality, learning, intelligence. Creativity,

aptitude, interest and attitude.

gain insight into educational implications related to development and leaming

UUURSE CONTENT

UNIT-I: Human Growth and Development

Growth and development -concept, principles, stages of developrnent, developmental

task-concept, developmental tasks ofchildhood and adolescence, educational measures.

Mitali Sen. Abusaleh Shariff and Reeve

in India: Chatlenges for a Society in



Factors Influencing Development- Neurological, Biological, Genetic and Environmental-
educational impl ications.

Dimensions of Development - physical, cognitive-Piaget's, Bruner's and Vygotsky,s
theories, Language.{homosky's'theory, Emo"tional, Aesthetic, Social - Eric Erikson,s
psycho-social developmental theory, Moral-Piaget and Kohlberg's theories-educational
lmplications.

UNIT-II: Personality and Adjustment

Personality - concept, different approaches to the study of personality, theories ofpersonality - Ireud, Adler, Jung, Karen. Horney, Erich Fromm, Cuilford, Cattle, Eysenck,
Allport, Maslow, Rogers- their contribution to education, techniques oi personality
assessment.

Mental Health and Hygiene: Concept, principles of mental hygiene, causes for mental ill
health' educational measures for maintaining mental health of ieictrers and students. group
dynamics - concept, classroom as a group, le-adership styles- educational implications.
Adjustment and 

-.Personality Disorders: Adjustment-concepts, areas, models and
measurement of adjustrnent, adjustment mechanisms- meaning' and types, problems of
adjustment-stress, anxiety, conflicts and frustration- educational implications, personality
disorders-Psycho-physiological, psycho-neurotic, psychotic-meaning, nature, symptoms,
causes, remedies and educational implications.

UNIT-III: Psychology of Learning

Concept, nature, domains of^learning- Cognitive, Affective and psychomotor, factors influencinglearning' Major Schools of_ Learning- ttructuralism, Functionilism, Behaviourism, Gestalt,
Psychoanalytical, Humanistic School and their imprications to education

Theories of Learning- Pavlov's Classical Conditioning, Skinner's Operant Conditioning,
Kohlers' Learning By Insight, Guthrie's o.ntiguity_TheJry, Totman sig; a;;rni;g, Gagne,s
Hierarchy of Learning, Ausubel's ueaninglful n...ptiln Learning,"Bruner,s Discovery
Learning, Bandura's observational Learningl Psychological perspecive, of Conrtructivism
- concept and principres of rearning, edLrcationarimprica-tions.
Issues Related to Learning -Memory, Retention, Information processing Model,
Forgetting-concept, techniqueJ for improving ,rro.y, causes for forgetting, transfer oflearning - concept, types. Motivation - concept, types, theories of ,itiuutl"on, Maslow,
Mechllend's achievement Motivation, educationar imjticatrons.

UNIT-IV: Individual Differences

Intelligence - concept and theories of intelligence -Unitary Theory, Multifactor Theory,
Spearman's Two Factor Theory, Group lactJr theory, Guiliord's sl vooet, Theories of
Sternberg and Gardner, Tests of lntelligence, Multiple intelligence and Emotional intelligence
- concept, components and tests, educational implications. Creativity- meaning, factors,
characteristics of creative children and fostering'creative ialents, educational iiiplications
Intellectual Abilities-Thinking, Reasoning, probtem Solving-concepts, trends in testing,
educational measures for developing theml
Aptitude - meaning, nature, types, assessment-aptitude tests, educational implications
Interest - meaning, nature, asiessment- interest inventories, eoucaiionai implications,Attitude rncuning, ditireusiurts, changlng afiitudes. assessment-attitrrcle scales, andedrrcntional impl icatiorrs.

ll^"tll,I:onfioctiirrrr 
I,r.:r-r1111';'g1,1,,,.tIi*,rr,,.,irrrr *,rrrti,rlrrrp sfrrlonr! iLr,rgrrru.tu,

presentations by students

Practicum



I

Administration of psychological tests such as personality assessment tests, adjustment
inventories, creativity tests, intelligence tests, emotional intelligence tests, aptitude tests,
attitude scales, interest inventories-analyzing and interpreting the results
Collect the moral judgments taken from a sample of students in different situations and
determine the stage of moral development according to Piaget's theory and prepare the report.
Illusffation of Erickson's Psychological Stages of Development by practically observing the
behaviour ofchildren and matching the behaviour with each stage and p.epaies the report.
Identifu symptoms of maladjustment through observing behaviours of children and prepare
the observation report.

References

Anitha Sharma, Payal Bhola, Psychology of teaching and learning , Garg Offset Printers,
New Delhi,20l0
Bemard H.W.: Mental Health in the Cl;assroom,Mc Graw Hill Book Co. New York, 1970
Bhatia, H.R, A text Book of Educational psychological, Delhi, university
Bhatnagar, A.B Psychological Foundation Of Teaching & Leaming Published Meerut Loyal
Depot.

Bhattacharya, Sriniwasan " Psychological Foundation Of Education" Published Delhi
Atlantic,

' Biggr & Hunt "Psychological Foundation of Education" New york, Harper & Row
Publishers

coleman J.c. Abnormal Psychology an Modem Life, D.B. Tarapoorevala Sone and
Company, Bombay, 1970.

Cronbach L.J., Educational psychology, New York, Harcourt
Dandekar, W.N "Psychological Foundation of Education', Madras, Macmillan
Elizabeth Hurlock, Child Growth and Human Development, Tata Mc Graw Hill Edition
New Delhi, 1978

Hall C.S and Lindzey G: Theories of Personality,l3td Edition; Wiley Eastern Ltd, New
Delhi, 1985

Mangal S.K. ,Advanced Educational Psychology, Prentice Hall of India, Pvt.Ltd.New Delhi,
2009

Mangal S.K. ,Essentials of Educational Psychology, PWI Leaming Pvt.Ltd.New Delhi,2012
Manivannan M : Understanding Educational Psychology, Neelkamal Publications,
Hyderabad, 2010.

Mathur, Dr. S.S Development ot leamer and teaching learning process (2008), agrwarl
publications. Agra
Olson, W.C "Psychological foundation of the Curriculum,,
Praveena K. B. & Srinivasa K. S. (2012). Encyclopaedia of Advanced Educational
Psychology Vol.l & Vol.2. Anmol Publications. New Delhi.
Susanta Kumar Parida " Psychological Foundation of Education,,
Thorpe L.P.and scmullor A.M. : Personality- An lnter- disciplinary Approach, D van
Nostrand Uo.New York 1962.

Yelon S.L and Weinstein -A teacher's World- Psychology in thc Classroom, L.W.Mc Craw
Hill Book New Y ork, 1977 .
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COURSE_IV: INTRODUCTION TO EDUCATIONAL RESEARCH AND

STATISTICS Course Outcome

By the end of the course the students are able to,

Explains the different Sources of Knowledge, types, paradigms of Research.

Elucidates meaning, purpose & characteristics of Educational Research.

Illustrates different types of research.

Discusses different paradigms of research.

Organizes the related literatures

Formulates the research problems

Explains variables, hypotheses and sampling.

Prepares a research proposal

Illustrates different types of measurement scales

Calculates, measures of central tendency.

Computes measures of variability.
Explains the Characteristics and applications ofNormal probability curve.

Explains different application of computes in research.

COURSE CONTENT

UNIT-I: Basics of Educational research

Different Source of Generating Knowledge.

Concept of Scientific Inquiry and Theory development, Scientific method {oncept,
Definition Assumption and Steps.

Research in Education - Meaning, Purpose, Characteristics and Scope of Educational

Research. areas of Educational Research

Types of Educational Research - Classification based on purpose Fundamental or Basic,

Applied and Action Research. Classification based on Method - Historical, Descriptive,
Experiment.

Paradigms of Research: Qualitative, Quantitative & Mixed research

IINIT-II: Review of Related Literature & Formulation of Research Problem

Purpose of Review at Different Stages of Research

Identifying the Related Literature - Sources & Types, On line & Offline References.

Organizing the related literature - recording ofvarious references, notes taking.

Formulation of a Research Problem - Sources, characteristics of a good research problem,

Evaluation of Research Problem, Criteria for selecting the Research Problem. Defining &
Stating the Research Problem, objectives & Research question in quantitative & qualitative

research.

[INIT-III: Variables, Hypotheses, Sampling and Preparation of a Research Proposal

tltcps of P,ducotional rcscorch, Rcscorch Rlucprint Conocpt ond Componont.

Variables - Meaning and Characteristics, Types and Interrelationship among different Types

of Variahles.

Hypothcscs - Mcaning and Importancc, Choractcristics, Typcs ond forms of hypothesis.



Sampling - Concept of Population & Sample - Sampling unit, sample size, sampling frame,
concept of representative & based sample. Types of sampling - Probability sampling & Non
probability sampling. Probability sampling - Random sampling, stratified simpling,
stratified random sampling, systematic sampling, cluster & multistage sampling. Non
probability sampling - Judgment or purposive sampling, quota sampling, InCidental
sampling (Convenient).

Format ofa research proposal

[INIT-IV: Educational Statistics and Computer

Applications Nature of Data

Meaning and Nature, Measurement Scales, Classification and tabulation of data, Graphical
representation of data.

Descriptive Statistics
Measures of Cenhal Tendency and Variability
Relative position- quartiles, deciles, percentiles and percentile ranks
Normal probability curve -Its properties and applications, skewness and kurtosis- their
computation and uses.

Standard scores, T scores and Stanine- computation and uses.

Criteria for selecting statistical softwares- in research.

Criteria for selecting software- SPSS, EXCEL and SYSTAT for data analysis in educational
research work. Packages on statistics (meaning and applications)

Practicum

Application of Scientific Method to solve classroom related problems
Identification of ten Educational Research problems from current educational programmes
and enumerate the research questions and objectives

o List l0 Educational Problems related to Educational
Administration / Educational Technology

Management/ Educational

Collect 30 Educational Research studies and classif, them based on method
used.(Historical/Descriptive/Experimental)

collect l0 Qualitative, Quantitative and Mixed Research studies from survey reports
classi$ and justifu the method used.

Make a Critical Analyses of review of related literature with respect to organization and
note taking from dissertations/projects.

Identiff the criteria used for the selection ofthe problem and evaluate the selection from the
given l0 Research Reports.
Identiff and classifu the different types ofvariables from the given l0 research studies.
Identify any 10 Research Problems and formulate the related Hypothesis
Given l0 research studies, identifr and justifi the sampling method used by the researchers.
Critically evaluate the given two research proposals.

Collect 5 graphical representations (5 for each type) from Newspaper/ Joumal/ magazines etc.

Collect the Academic Achievement scores of any 2 sections of anyl class and calculate the
Measures of central tendency and Interpret the risults.
collect Mathematics achievement scores of any one class and plot the frequency polygon
and interpret the nature ofdistribution.
Collcct l0 research studies fi'onr wetrsitcs ancl itlcntifv the tool used and Scale of
measurement.
Cnllcct KSF,R nnd PLr Bosrd dttc lnd unc 1\4S-llXCliL to clncci$'ond urgouieu thu dutu.
Identiff l0 research problems from any area of research from different websites and quota
the source.

From the given l0 studies suggest the statistical software (SPSS/ SYSTAT and EXCEL) and
justify.



Practicum
Selection ofa problem and developing a research synopsis.

Identifr 05 qualitative research problem and prepare at least five research questions for each

with clear research title.

Make a research strategy. Decide the types of questions you will be asking. You might add

your own, based on another source. Also ,you might use more than one in order to cover

your topic.

Make a chart or diagram of the different threads to your research considering the different
perspectives you will be using to study them.(use three perspectives i.e. Strategies, data

collectior/analysis, and approaches.)

A critical analysis of the scope, merits and limitations of various approaches of research in

Elementary Education /Secondary Education.

Plan & preparation oflQualitative Research proposal.

. Review of research report with regard to - Title or statement of the problem -
Approach,/Design - Research Hypothesis/Research Questions - Sampling - Tools - Statistical

Techniques.

References

Anfara, Vincent & Mertz Norma T. (2006). Theoretical Frameworks in Qualitative
Research. SAGE Publication.

Best J.W. (1986) Research in Education, New Delhi: Prentice Hall of India Pvt. Ltd. Borg,

W.R. and Gall, M.D. (1983) Educational Research - An lntroduction, New York, Longman,

Inc.

Creswell, John W. (2007). Qualitative Inquiry and Research Design: Choosing Among Five

Approaches. SAGE Publication.

Gupta, Santosh (1983) Research Methodology and Statistical Techniques, New Delhi : Deep

and Deep Publisher.

Kaul, Lokesh (1984) Methodology of Educational Research, New Delhi : Vikas Publications.

Kerlinger, F.N. (1973) Foundations of Behavioural Research, New York : Holt, Rinehart

and Winston.

Leary, M.R. (2004).Introduction to Behavioural research Methods (4th edition) Boston:

Pearson Prentice hall

Praveena K. B. & Srinivasa K. S (2011). Research Methodology - A Practical Approach.

ISBN: 8 I -901 -860-5-1. Bangalore. Esquire Publications.

Salkind, N.J. (2006). Exploring Research (Sixth Edition) NJ: Pearson Prentice Hall.

Sidhu, K.S. (1987) Methodology of Research in Education, New Delhi:

Sterling Publishers Pvt. Ltd.

Travers, R.M.W. (1969) An Introduction to Educational Research, New Delhi: Sterling

Publishers Pvt. Ltd.

Van, Dalen, Debonald, B. and Meyer, William J. (1979) Understanding Educational

Research: An Introduction, New York: McGraw Hill Co.

COURSE.V: TEACIIER EDUCATION. I. PRE.SERVICE AND IN-SERVICE
TEACHER EDUCATION

( -ourse tlutcome

After completion of the course, the student-teachers will be able to:-

To gain insight on concept, objectives and status ofpre-service and in-service

education

teacher

N



To acquaint student-teachers with historical background ofteacher education in India.
To acquaint student-teachers with organization of pre-service teacher education programmes
with respect to curriculum, infrastructure and resources needed.
To examine the.current pre-service and in-service teacher education programmes in terms of
various policy documents.

To critically examine the role of various regulating agencies of teacher education
To understand the value and process of in-service education

COURSE CONTENT

UNIT-I: Teacher Education-Concept, Need and Objectives

Concepts of Teacher Education
Need and Impoftance of Teacher Education
Objectives ofTeacher Education at various levels
Teacher Education in Ancient India
Teacher Education in Pre- and Post-lndependent India
comparative Study of Teacher Education in various countries (self-study)

UNIT-II: various organizational Patterns of reacher Eclucation in India

B.Ed. (One Year, Two Years, Distance Mode)
B.Ed. Basic Education

B.Ed. Special Education

B.Ed. Integrated (Four Years)
B.Ed. in Elementary Education
Diploma in Elementary Education
M.Ed. (Full time , Part Time & Distance Mode)

UNIT-III: Broad Organization Patterns of Teacher Education

Admission Process

Planning and scheduling ofcourse
Curriculum Components

Foundation Course

Course

Engagement with field
Enhancing professional competence

IINI l-t\': ln scrlicc Educutiun uf Tc:rchcrs

Meaning of in-service teacher education
Si enifi cance of in-service feacher edr rcatirrn

OLj"l.i 
" " ,f i,,-"r, v ius lcaulsr cduuatlurr

Various programmes of in-service teacher education like SOpT, PMOST
Thrusts in in-service teacher education
Designing of in-service teacher education some basic guidelines
Various agencies of in-service teacher education
Limitations of in-service teacher education



Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments,

presentations by students

Practicum

Visit and preparing report on teacher education institutes regarding structure, infrastructure,

teaching leaming process, evaluation

Study best practices ofteacher education institutions
Comparative Study of teacher education system in tndia and different countries

Studying organization ofdifferent components in teacher education institutions (practice

teaching, co-curricular activities, evaluation patterns, etc.)

Studying the structure, modes and patterns of in-service programme

Critical study of in-service programme in terms of their needs, relevance, planning,

evaluation and duration

Surveying the views ofthe practicing teachers regarding need and importance ofteacher
education. Based on the needs design an in-service teacher programme

Preparation of a Proposal for Organizing an In-service teacher education programme

Studying the difference between practices and demand in preparation ofteacher

References
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J. S. Raput&Walia, K. (2002). Teacher Education in tndia. Sterling Publishers
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Kinney, L.B. (1964).Certification in Education. London: Englewood Cliffs.
Kothari, R. G. and Patel, J, B (201l).In-service Teacher Education: Training programme for
Primary Teachers. Germany:VDM Verlag Publisher.

Mangla, S. (2002).Teacher Education- Trends and Strategies. New Delhi: Sage Publishers.
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Smith, E.R. (1962).Teacher Education. A Reappraisal. New York : Harper Row Publishers.
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COURSE-VI: SECONDARY EDUCATION -I

Course Outcome

After completion of the course, the student-teachers will be able to:-
Develop philosophical, sociological and psychological perspective on Secondary Education
Develop critical understanding about current status of Secondary education in India
Understand policy perspectives in decentralization of administration and management of
secondary and senior secondary education

Understand organizational structure and functions of institutions in administration and
management of Secondary education at various levels
Analyze various secondary education curricula exist in India and review with a focus on its
criticality
Develop perspective of inclusive education

COURSE CONTENT

UNIT-I: Planning, Policies and Administration

r Educational Policies after independence; Secondary Education Commission, Indian
Education Commission, National Policies of Education, National Knowledge Commission
(Focused discussion on major recommendation with special reference to Secondary
Education)

Secondary Education in 5 year Plans

Policy perspectives in decentralization of administration and management of secondary and
senior secondary education- Local Bodies, SDMC, pTA

Administration responsibility of different levels of central and state govemment; types of
schools, Regulation of private school; matching supply-demand ispect of seiondary
education.

CABE Committee on Universalization of Secondary Education - recommendations

rINIT-rr: Programmes and implementation strategies of Secondary Education

Programmes and Strategies of Govemment of India implemented since independence to
improve aecess, enrolment, retention and quality of Secondary education
RMSA for achieving Universalisation of Secondary Education - programmes and strategies,
its impact on quality enhancement
National Vocational Education Qualifi cation Framework (NVEeF)
Role of authority and civil society groups in programme implementation
Centrally sponsored schemes and state projects and programmes - the changes it brought in
secondary edtrcation

TINIT-III: Curriculurrr arrl Evelrrrlion in Serontlnry Educatlon

Principles ofcurriculum development at Secondary Level
Irla.ikrnal Curlculum Frameworks of Fieconrlnry l.rhrcatron, Llommon Core Curriculum
inr.'r;q161x1iqg t\tgfL gltipd .

Relevance, integration, flexibility, contextuality and plurality determinants of curriculum at
secondary level
Pedagogical content knowledge for different subjects

CCE and school based evaluation at Secondary stage; Formative and summative evaluation;
norm referenced and criterion reference evaluation



Alternative assessment at secondary education

IINIT-IV: Inclusive Education at the secondary education

Concept, need and importance ofinclusive education at the secondary level

Perspectives on lnclusive education: human rights, diversity, social justice, equity and

equality

Recommendations of Education Commissions and Committees on restructuring policies and

practices to respond to diversity in educational situations

Shift from segregated education and integrated education to inclusive education

Challenges ofbringing all children into secondary school

Transactional Modalities

Lecture-cum-discussion, Panel discussion, Group Work, Library work, Activities, Projects,

Collaborative Presentations

School visits and sharing ofexperiences

Seminar presentation by students on selected themes individually and collectively leading to
discussion;

Library readings on selected theme followed by group discussion;

Study of documents and references, Reflective interaction with the peer group

Workshops, assignments and group discussion around issues and concepts studies in theory

Projects and assignments focusing on observation and interaction with children on specific

theme

Sessional activities

Prepare a status report on Secondary education in a district with reference to access,

enrolment, participation and learning achievement

Observe and report on the implementation of any one of the programmes to improve
secondary education

Collection, evidence based practices, Case study on the sustainability ofthe any one ofthe
programmes of improving Secondary Education

Analyse RMSA in the backdrop of CABE committee on USE

Analyse secondary education curriculum of different Boards (NCERT, State, ICSE)

Group work and presentation on innovative assessment technique

Preparing a report on the existing status of the teachers, method of recruitment and salary

structure

Conducting a survey ofsecondary schools on the chosen area on the causes ofunder
achievement and suggest measures to improve
Visits of different types of secondary schools and preparation of school profiles

Conduct interview with teachers/students/parents of different schools and prepare a report

on problems ofsecondary education.

Survey of educational needs of disadvantages/students with disabilities
View films / videos on issues related to secondary education (Stand and deliver, India

untouched, darker side of India, videos on talks of Abdul Kalam, and many other who speak

for education)
*The sessional activates are only suggestive. The Institutes may design suitable activities

boscd on thc unfts of thc coursc. Thls may aho bc glvcn as group work and dlscusslons could bc

hcld dunng tutonal rosnons

V
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COURSE-V: SELF-DEVELOPMENT

Course Outcome

After completion of the course, the student-teachers will be able to:-

To understand what yorr are and what you want to be?

Tu rrraks sclf cxpluratiurr arrrl sslf svulutiuu.
To lmorv unouolf untl lhruugh thut krtorvittg cntit'c cxiatutcr.
Tu ruuuguieu utu's rulaliuu with ,,tr,.iy unit in cxlstcusc atrd fullllltttg it.
To lmorv humon oonduot, humon ohorootor ond to livc oocordingly,,

To being in harmony in one self and in harmony with entire existence.

It is a process ofreflecting on the linkages between the selfand one's professional practice.
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COURSE CONTENT

Activity-l

Themes such as gender, society and education, 'disability', psycho-social dimensions of
exclusion, and inclusive education will be central to these workshops.

Sessions on mental and physical well-being (through modalities such as Yoga), will also be

interwoven.

Happiness, & Harmony: with body, in family, in society, in nature, in existence

Realization, understanding, desiring, thinking, selecting such as, Shanli, Santosh, Anand.

Human Values: Swatantrata, Suarajya, Moksha

Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments,
presentations by students

COURSE-VI: COMMUNICATION SKILLS AND EXPOSITORY WRITING

Course Outcome

After completion of the course, the student-teachers will be able to

E,nhance the ability ofthe graduates to listen, converse, speak, present and explain ideas in
groups and before an audience.

Use of ICT in effective communication.

Understand about writing skill and enhance their expository writing skill.
Implement their knowledge of communication in classroom discussion and daily life.

Activity-l

Analysing verbal and non-verbal components ofvarious personalities

Practicing Extempore Speech, Debate, Role Play, Pick and Act
Dramatization - Executing a play

ldentifying and analysing effectiveness of non-verbal components in cartoon films
Practicing electronic communication

(The above mentioned activities are only a few guidelines. Teachers can develop any

appropriate activities as per the requirement of the students)

COURSE CONTtrNT

Activity-2
Writing an essay on any topic
Writing a story with a clear message

Writing a report on any current events

Writing a poem

Writing description about a given picture

Creative Writing
Reflective writing



(The above mentioned activities are only a few guidelines. Teachers can develop any

appropriate activities as per the requirement ofthe students)

Mode of Transaction: workshop sessions, assignments. presentations by students Activities
and Firsthand experience

Practicum

Workshop on Development of Expository Writing skills for seven days.

Workshop on Communication skills for ten days.

References

httpl I gvjarut-education gov. in/education-citizen act-rules. htm

www.ugc.ac.in

www.education.nic. in
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COURSE-VII: DISSERTATION INTER-SEMESTER BREAK (ISB)

Activity-l: Dissertation

Students will explore the areas ofeducational research.

Identification and statement of the problem

Writing research objective

COURSE-VIII: PERSONALITY DEVELOPMENT AND COMMLINICATION SKILLS

Course Outcome

At the end of the course the students will be able to:

develop an awareness ofthe concept and dimensions ofpersonality.
understand the relationship between education and personality development.

understand the factors of mental health and the role of education in its development.

analyze the components of effective classroom communication.

develop insight into the skills of effective classroom communication.

COURSE CONTENT

IINIT- I: Personality l)evelopment and ]lducation

Education: Analysis of the concept of Education, Process and Product, Aims of Education

Role of different agencies in Persornlity Developrnent: Houre, Sclrool, Society and Media.

Personality: Concept, Nature, Dimensions - Physical, Intellectual, emotional, linguistic,
moral and spiritual; Meaning and Development of Self Concept, Self Confidence, Self
Esteem, Self Actualization and Leadership.



UNIT- II: Mental Health and Adjustment

Adjustment: Concept; Mechanisms of Adjustment: Direct, Indirect: Defense Mechanisms -
Rationalization, Displacement, Reaction formation, Projection, Sublimation.

Mental Health: Concept, importance, Factors affecting Mental Health: Anxiety, Frustration

and Conflict Role of education in promoting mental health.

An analysis of the characteristics of Mentally Healthy Person

UNIT-III: Communication and Education

Communication: Concept, Nature and significance
Types of Communication: Inter and Intra Personal Communicatiory Small group, Large group

and Mass Communication; Modes of Communication: Verbal and Non Verbal
Communication.

o Concept of Effective Communication; Barriers of Communication - Physical, Social,
Semantic, Psychological, Personal and Instructional

LINIT-IV: Communication in Classroom

Teaching as a communication process: Analysis of classroom communication in terms of its
components - Teacher, Sfudent, Curriculum and Methods of Teaching.

Concept and criteria ofeffectiveness ofclassroom communication: presage, process and
product.

Role of devices (teaching leaming material) and technology (computer and intemet) in
effective classroom communication

Communication and Teaching Technology: Principles and methods of Teaching.Training

in Teaching - Micro Teaching: Meaning, importance and Micro Teaching Cycle

lnstructional Skills - Micro Teaching - Skill of Introducing, Skill of Questioning,
Explaining, Skill of Illustrating with Examples, Skill of Stimulus Variation and

Transaction mode

Lecture cum demonstration, Lecture cum discussiono Seminars, Panel discussion, Group

discussions etc.

Sessional Work

Practice and feedback on specific skills of teaching (Microteachin g)

Visit to RIMSF, for personalitv developmenr qessions

Practice and feedhack on communication skills
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COURSE-XI: Educational Assessment and Evaluation

Course Outcome

After the completion of the course, the students will be able to
develop an insight into different tools and techniques ofevaluation.
comprehend various models of evaluation.
get acquinted with the construction and standardization of various
types of evaluation tools and their administration, analysis, interpretation, and feedback

apply the appropriate assessment and evaluation technique in actual classroom teaching and
leaming forum

COURSE CONTENT

UNIT -I: Evaluation

Concept, types and methods of evaluation. Conceptual analysis and discriminative features
of the following concepts -measurement, testing, assessment, appraisal and evaluation. Types of
evaluation- based on purpose; placement evaluation, formative evaluation Diagnostic evaluation and
summative evaluation, based on content of evaluation maximum performance and typical
performance based on nature of data, Qualitative and quantitative evaluation- based on method of
interpreting results of tests -. Norm referenced and criteria referenced measurement. Models of
evaluation.

UNIT-II: Standardization of Tools

Issues - meaning of teacher made and standardized test, relative merits and of the use, general
procedure for Standardization of tools measuring different types of variables yielding qualitative
data, steps of Standardization of an achievement test, Validity -Types and methods of measuring the
Validity. Reliability- Types and Methods of measuring, factors influencing Validity and Reliability
ofthe test.

IJNIT-lll; Qrrnlitntivc tools of Evnluation - Development and Standardization

Tuxurulrry ul Edur:utiurrul Ohiuulivcr untl Typtrs of ltrrm fur dlffurcnt mcmudng tools for
qualitatiYc. asscssnlotlt tllonsulcs- uhser virliurrul lculrrriqrrcs, invnrrlnrins, hrrrrrl honk rnurnl,
autobiography, observation, case study, Sociometry, Grading and Standardization of these Tools.

[INIT-IV: School testing

School testing, trends and Issues accountability and reform, testing in classroom interaction,
main streaming, natural assessment of educational progress, current measurement, trends and issues.



Transaction mode

The course material will be transacted utilizing the different modes like group discussion,

seminar, PowerPoint presentation, project work, activities and paper presentations.

Sessional Work

Construct a few test items for NRT and CRT, and subject them to item analysis

Establish appropriate type ofvalidity and reliability for certain tests

Prepare any one qualitative tool and analyze the data obtained on it
Conduct sociometry and analyze the data obtained

Critically analyze the present evaluation procedure at different levels ofschooling and

teacher education programs
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SECOND SEMESTER

CoURSE-I: CURRICULUM, AND ASSESSMENT (ELEMENTARY)

Course Outcome

Aftercompletionofthecourse,thestudent-teacherswillbeableto:
Understand various schemes & programmes of covt' for elementary education'

To make.rf..tir. pructices with va-rious curriculum transaction strategies'

To practice research trends in elementary education

To actively .ngug. *ith 
',rd.n,s 

after gltting perception on various forms of learners

engagement & Pedagogies.

To select and use apiripriate assessment to meet the needs of the students.

To practice continuous assessment of students for all sound development'

COURSE CONTENT

UNIT-I: Issues & Concerns in Elementary Education

SSA : ConcePt and Function

Major quality dimensions of elementary education and-Quality monitoring tool.o.f NCERT'

Quality issues at upper primary stagei teacher qualification, competency' subject specific

deployment in ictroots, academic trppoJ through BRCs/CRCs, training needs of teachers'

classroom based support and supervision issues'

Alternative Strategies for achieving UEE -

Schemes unO f.Jgtu,nmes to utlit" UEE - OBB' APPEP' DPEP' SSA'

Janashala, Npp'CgL, Mid Day Meals, Free Text Books, School Readiness Programmes'

Residential Schools.

Open schools Schools and National Institute of Open Schooling'

Non-formal Education SYstem

Role of NGOs.

UNIT_II: Teachers and Curriculum Transaction Strategies

Teachers and Pedagogical Attributes

capability Building, Reform Needs and lmprovement of the System; Building Accountability

Analysis of Elementary Education Curriculum

Role of ICT

Research Trends in Elementary Education

UNIT_III:

Child centered curriculum: process of knowledge construction for development of concepts,

understandrng, iogical reasonlng, critiual tlrirrkirrg a,d problcm solving.

Forms of te#e.'i engagement: observing, exploiing' discoverittg, analyzing, critical

rhinking and ieflectigri, Iontextualizationlmuitiple interpretations, collaboration'

pedagogical analysis of thc subjeut colltents: Criticul . Critic.al analysis of the prescrihed in

thc eclucational thoughts ul Soclales (dialoguc). Jolrtt Der'vey' Tagtlrc' Ourrdhi' J'

Krislrrrurrrurtlry, Sri Aurobindo,,t,',i t,,.1ulrhul uThh'sFrt'iul teftrtettuc to thcir rclcl'nnce in

teaching-learning.

lnnovative Educational Programmes in lndia

EKALAVYA (MadhYa Pradesh);

Mirambika Elementaiy Teacher Education programme (Gujarath)

l



The Anveshana exPerience;

Lok Jambush Rajasthan'

UNIT-IV: Assessment Process

PuPil Assessment Techniques

NationalExpertGrouponAssessmentinElementaryEducation(NEGAEE)

ConcePt of Evaluation & CCE

Continuous and comprehensive evaluation

TYPes of evaluation

Summative - formative

Diagnostic

Programme evaluation

Achievemenr t!r, - ei."v type, Short type and objective type

Student records

Cumulativerecords r ,^,-^r'
Progress *p;;;g'uoing system' class school' School Grading'

Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments, presentatlonS

by students

Practicum 
e a critical review on schemes and programmes to achieve UEE in your state'

conduct a survey in a school to urr"rJdrutoi1f i.ru.., and make an action plan to resolve it'

VisitDIETofyourdistrictto,.ui.*onlYPesandtrel{l.lfresearch,actualpracticesinthe
institution and prepare a report on 

'u'iuti6h, 
between national or internationil trend (if any)

Conduct an orientation program on building accountability

Preparealessononanyarduoustopicchildcentered.presentitinclass.andanalysethe
effectiveness of used . r ^-.^r ^+"'ro-1 afler r

Find out the best learning engagement method of elementary level student' after expertence

X'illjiJT;.rorr after analysing the innovative educational programmes in India

COURSB.II: CURRICULUM, AND ASSESSMENT

(SECONDARY AND SENIOR SECONDARY LEVEL)

Course Outcome

Aftercompletionofthecourse'thestudent-teacherswillbeableto:-

Understandtheproblemandchallengesrelated-tosecondaryandseniorsecondaryeducation.

Examine the status of developm.nior r."onaary and senior secondary education in India

after IndePendence'

Reflect on uoinrlitsues relaterl with sccondary education

unch.rr,stnnd tlrs interventions to ,otu* tt'lt prt'blerns and issues rclated to altcrnirtive

schooling at secondary schotlls'

$/



COURSE CONTENT

IINIT-I: Quality in Secondary Education

Concepts, indicators of quality, setting standards for performance

Present status of quality education in India (status and prospects) - Delor's Commission Report
regarding quality- Professional enrichment of secondary teachers (different in-service
programmes for ensuring quality, - different agencies - SCERT - NCERT - CIET - NUEPA

- IASE, etc.

IINIT-II: Issues & Concerns in Secondary Education

Challenges related to universalization of Secondary Education.
Problems and Strategies of Altemative Schooling at Secondary school Stage.

Challenges / strategies / intervention in relation to access, enrolment, dropout, achievement
and equality of Educational opportunities.

Problems ofeducation for girls, disadvantaged and differently abled children and slow
learners and interventions to solve the problems.

Problems of classroom discipline, under achievement, lack of motivation, slow learners,
delinquency and maladjustment.

Issues ofquality in secondary and senior secondary education.

Management system of secondary education - role of Department of Education, Directorate,
Inspectorate and NGO's.

LINIT-III: Secondary Education Curriculum

Concept, components and determinants of curriculum.
Principles of curriculum construction.

Criteria for selection and organisation of content and leaming activities. Secondary School
curriculum: features, principles, relevance.

Critical appraisal ofpresent Secondary School curriculum in the state.

IINIT-IV: Assessment and Evaluation in Secondary Education

Meaning nature and functions of evaluation & assessment, difference between assessment
and evaluation, testing, appraisal and examination, Types of assessment - formative,
diagnostic and summative assessment.

New trends in evaluation - grading , intemal assessment ,semester system, CCE
Critical appraisal ofthe present evaluation system at secondary school level.
Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments, presentations

by students.

Practicum

List out the training programmes organized by NUEPAAICERT in previous sessions and
find out nttmber of teacher educators benefitted from it mentioning various current issues of
training.

List out the nution pflrnmeters of quollty educotlon ln lndin nnd oxamine tho quality of
sccondary cducation in your state.

f lritirvrl rnvir.vv nn ndunntinn mflnngfm(nt t)rrtcm of recondrrl' rchool rdur;rtion
Conduct a survey in a school to assess quality issues, and make an action plan to resolve it.
Visit secondary teachers training in your district to review on types and trends ofresearch,
actual practices in the institution and prepare a report on variation, between national or
international trend (if any)



J{,

Evaluation of assessment process in any school and write about its merit and demerits.
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NCERT National Curriculum Frame Work,2005 for School Education, NCERT,New Delhi

Olivan Peter F (2000) Developing the curriculum New Yourk, teachers college press

Saylor. J.G and williiam Alexandar M: Planing curriculum for school, Holt Rinehort and

Winston inc.

Srivatsava D.S and Sarita kumara (2005) curriculum and instruction, Isha books new Delhi
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COURSE-III: POLICY, ECONOMICS AND PLANNING (ELEMENTARY)

Course Outcome

After completion of the course, the student-teachers will be able to:-

Gain insight into the vision and mission of Elementary Education in the country.

Develop understanding for enhancing learner's achievement.

Reflect on various concerns of Elementary education

Gain insight into factors promoting success and participation in quality in Elementary

education.

Develop understanding about quality dimensions of Elementary education

COURSE CONTENT

UNIT-l: Vision and mission

Vision and Mission of Elementary Education

School Systems across the States

l2th Five-Year Plans -Objectives, key issues and focus.

Currstitutiurral Pruvisiurrs, Riglrl" tu EJuuatiurr arrd its irrrpliuatiurrs

Quality Assurance in E,lementary Education

Innovative Approaches: Activity Based leaming Experiment

Responsibility between the Union Covemment and the States.

UNIT-lI: Concerns in Elementary Education

School Effectiveness, Classroom Climate and Teacher Attributes, Rewards and PunishmenU

Order and Discipline, Law and Order in the Society and its Effect on School

Systemic Reform- Strengthening Community Participation; Role of PTC/ MTC/SMC

{



Management of Resources: Manpower Planning, Recruitment; Budget Constraints Planning
for School
lnspection, Supervision and Monitoring

[INIT-III: Policies and Programs of Elementary Education

District primary education programme-goals and strategies.

Sarva Shiksha Abhiyan & RTE Act 2009- goals and specific prograrnme interventions at
national level and in respective states to improve access, enrolment, retention/participation
and achievement.

Monitoring, research and evaluation of specific schemes like mid-day meals, establishments
of VEC and different incentive schemes and achievement levels.

UNIT-IV: Economic and Planning of Elementary Education

Meaning, nature and scope

Economic development and financing of education
Financing of education in India: Center- State relationship, mobilization of resources
Write a report on Criteria of resource mobilization and resource utilization
Cost - benefit analysis in Education

Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments,
presentations by students

Practicum

Conduct a play in school to generate awareness among students & teachers on Child Right.
Case study ofa school or some innovative practice under SSA
Preparation of research design on a theme, discipline and RTE act.2009
Visit a school for reporting on access, and enrolment/ retentions of girl students and give
suggestions for improvement.

Critical Analysis of Research Studies on programs and policies related to Elementary
education.

Write a report on Criteria of resource mobilization and resource utilization
Each sfudent is required to prepare and present in a seminar a status report on economic
development & financing of education.
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COURSE-IV: Educational Planning and Finance (Secondary)

Course Outcome

After completion of the course, student-teachers will be able to,

Explain the importance of planning, Types of planning, Approaches of planning

Discuss the structure and function of secondary school

Analyze the recommendations of various policies on secondary education.

To develop an understanding on the principles and techniques ofeducational planning.

Explain the concept ofeducational finance.

Identiff the suitable approach of planning

COURSE CONTENT

UNIT-I: Educational planning

Concept, Need, Importance of planning, Types of plans.

Approaches to planning - Social demand, Man power, Rate of retention, Cost-benefit

approach, Timbergan model.

Database demographic, economic, financial, institutional utilization of statistics -teacher,

student, classroom, institution, infrastructural development.

Concept, Scope and Nature of Institution Planning,

Need and importance of Institution Planning, Types of Institution Planning, Process of
Institution Planning in India.

UNIT-II: Introduction to Secondary & Senior Secondary Education

Meaning, Aims, Objective of secondary & Senior Secondary education.

Purpose, function and Indigenous system ofSecondary education.

Secondary Education in India- Historical Perspective, Pre and Post-independence.

Constitutional Provisions and central- State relationship in India.

Recommendations of various committees and commissions - Secondary Education Commission,

Kothari commission, NPE-1986, Ramamurti Review Committee, Janardhan Reddy Committee,

Programme of Action-1992, Yashpal Committee, RMSA and NCIr-2005.

UNIT-III: Educational fi nance

Nature and Types of Finance, Principles of public finance and its application to educational
finance.

Concept, Need and importance of budget, process of budget making.

Accounting and quality auditing - Concept, Need, Procedure.

Rcsourccs for cducation - Classification, ldcntification, N{obilization, Utilization ctc.

Resourcc allt-rtment at various level and functional outlay.

UNIT-IV: Principles and Techniques of Educational Planning

Irorniulatioti of oiuis and ubjcctivcs, Nluthods aud tu,;luiiquus olplanning.
A;rpr uaulrcs tu [Juuatiurral Plaru,irrg,

Social demand approach

Man-power approach

Cost benefit approach

Concepts

l6



Optimal analysis

lnput and output

Marginal analysis

Programming

Target and control figures, Tools for Planning, New approach to planning. planning,

Adoption, Execution.

Transaction Mode

Lecture, Group Discussion, Group Activities, Field Visits, Practical, Debate,
Seminar presentations, tutorial, Self Study, Brain Storming

Sessional Work

Prepare a budget for a teacher training institution ( D.Ed., B.Ed., Composite College )
Visit a n institution and prepare a report regarding receipt and utilization ofgrants
Prepare a draft plan for improving the present status of a teacher training institution
May take up any other relevant activity regarding planning and financing for educational
development.
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COURSE-V: Education of the Challenged - I
Course Outcomes

After studying this Course the students will be able to,

Explain the basic concepts in Special Education
Trace the history of Special Education
Differentiate the concepts relating to Disability, Impairment and Handicap
Trace the changes in the terminology to designate challenged children
Describe the natures classification of Mentally challenged
Develop skills of idcntifying and assessing Mcntally challenged
Explain Curriculum and strategies of Mentally challenged children
Explain the nature, types, causes of Learning Disabilities
I)cxcrihc tho Etr.ttogios of octoccing Lcorning Dirahilitir:s
Explain the nature, ciruucu und typou of Loorning Disoblcd ohildrcn
Explaln the methodc ond toohniquco ot tcochmg ond msnagtng Lcaming l)isahlcrl clriL'I ur

u--
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COURSE CONTENT

IINIT-I: Introduction of Special Education

Basic Concepts-Exceptionality, Special Education changing terminolopgy.

Concepts of Disability-Disability, Impairment, Handicap, Challenged Children;
Classifi cation of Disabled Children

Approaches to Special Education-Segregation --effects of negative labelling, merits and

demeri8 of Segregation; Integration, Concept of Inclusive Education; merits and limitations
of Integrated approaches, Concepts ofNormalization, Main streaming

Historical development of Special Education in lndia and Abroad(European Counters and

usA)
Programmers of IED in India, Disability Act 1995

Education Commissions recommended action about Special Education

IJNIT-II: Education of Mentally Challenged

Concept of Mental Retardation- Definition, Nature, Classification- Changing Criteria of
Classification. Tools and techniques assessment of Mental Retardation- clinical types of
Retardation.

Etiological factors, prevention of Retardation- Impairments associated with retardation;-

Effects of Retardation on development.

Education of Educable Mentally Retarded (EMR)- meaning, characteristics, Teaching

principles and procedures.

Training of Trainable Mental Retarded (Tln{R)- Meaning, characteristics, principles and

procedures of training programs.

Managing Severely Retarded- principles and procedures- Legal provisions and facilities for
Mentally Challenged- Educational provisions for the Mentally Challenged in Kamataka.

Problems of managing Mentally Challenged in home setting.

IINIT-III: Management of Brain Injured Children

Cerebral palsy; Meaning and types; characteristics of different types; needs and problems;

causes- Structure and functions of Central Nervous System-Educational provisions for CP

Children in India- Social stigma on epilepsy

Managing Cerebral Palsied Children- Principles; Educational programmes; training
strategies, prosthetic devices; treatment procedures

Epilepsy- Meaning; Social implication; Nature, types and characteristics.

IINIT-IV: Education of Children with Learning Disabilities

Meaning, and characteristics of Leaming Disabilities- Localization of Cerebral(brain)

functions-A historical perspective on Leaming Disabilities
Causes of leaming Disabilities- Description of types of Leaming Disabilities

Identification and assessment of Learning Disabilities in reading, writing, spelling,

arithmetic, orientation. (perceptual)

Remedial programs altemative evaluation approach; Individual Education plan (IEP) and

Group Education Plan(GEP)- Role of parents and teacher in remedial programs- Education

programs for L.D children in India with special reference to Kamataka

Trausaction urode

'l'hc r;ourse matcrral wrll lrc transactcd utrhzrng the drttcrcnt nodcs hkc, group discussion,

seminar, PowerPoint presentation, project work, activities and paper presentations.



Sessional Work

Visit to school of mentally challenged, observe and report
Observe and study a cerebral palsied child and analyse the behavioural problem level
Analyse leaming difficulties by administering some tests to a small group of suspected L.D
children
Attempt a small survey in a school with the consultation ofteacher, to identity L.D children
Visit a family with retarded child interview parents and analyse their problems in managing
the MR child
Collect the opinion about epilepsy from randomly selected people and analyses the data
Consult a specialist in Ayurveda to find out whether there is any treatment to CP and
epilepsy in Ayurveda

Talk to a retarded child and try to assess the range ofhis/trer abilities
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COURSE-VI: EDUCATIONAL TECHNOLOGY AT ELEMENTARY LEVEL

Course Outeomes

After completion of the course, the student-teachers will be able to:-

To understand alroul P,licy ancl Programs for developing ICT in Education
'lu cuablc thu huuruuu tu uldorutund thu Rolo of ICT ln cducatlon
To enable the trainees to prepare and use of ICT and Self instructional material in Education.
To enable the trainees to prepare instructional aids in classroom instruction
To enable the trainees to prepare and use of work book, worksheet and author work



Understand the scope of ICT and its applications in teaching learning.

Understand the means of ICT integration in teaching leaming.

Understand the computer components and software and hardware approach in education.

COURSE CONTENT

UNIT - I: Effectiveness through ICT

Educational Policies related to ICT in Education

Approach to ICTs

Inliastructure
ICT-Enhanced Content

Committed and Trained Personnel

Financial Resources

Integration

UNIT - II: Instructional Technology

Usage of communication.

Principles in Instructional Technology,

Development of Computer Aided learning material

MS Word, MS Power Point, MS Excel

UNIT-lII: Web Based Learning

www, Domain, Hosting, Browser, Search Engine

Internet: lnternet application in class rooms teaching

E-learning/Online Learning

UNIT-IV: Improving Policy Planning and Management

Management of Institutions and Systems

School: Admissions, student fl ow, personnel, staff development, facilities.
System: School mapping, personnel payroll, MIS, communication, information,
Management of Policy Making

Storage and analysis ofdata, Piloting and Evaluation

Mode of 'l'ransaction: Lecture-cum-discussion, workshop sessions, assignments, presentations

by students

Pracficllm

Wnrkshop nn Inthrmntion .&: commrrnicntion hnsics

Preparatron and presentatron ol slrdes lor teachrng a toprc a[ fire sclurol level.
. Criticol ar.rolysis of Teoching aids ond their applications in instruction and leaming Critical

analysis ot a comprrter based media packages with rcfirence to ils use in leaming pr()(:ess

Criticol onoly'sis of Courservorc ond their opplicotions in loorning

Critical analysis of a computer based courseware with reference to its use in learning
process.

Critical analysis ofthe different research reports based on data analysis and interpretation.

itt
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COURSE-VII: EDUCATION TECHNOLOGY AT SECONDARY/SENIOR SECONDARY
LEVEL

Course Outcome

After the completion of the course the student will be able to

understand about the meaning, nature, scope and significance ofEducational Technology
and its important components.

understand the use of lnformation and Communication Technologies in Education.
distinguish between different forms of educational technology.
acquaint with emerging trends in Educational Technology along with its resource centers.
understand the need and importance of learning in digital world.
know the recent innovations and future perspectives ofEducational Technology

COURSE CONTENT

UNIT-I: Introduction to Educational Technology

Concept and Objectives of Educational Technology
Meaning, Nature, Scope and significance of Educational Technology
Components of Educational Technology: Software, hardware.
Forms ofEducational Technology : Teaching Technology, Instructional Technology
and Behaviour Technology
Resource centers of Educational Technolog5r - CIET, EMMRC, IGNou, SIET, cES, UGC

IINI'I-ll; lnlbrmation and Communication Technologies in Education

Meaning, concept and scope of Information and Communieation Technologies in Education
Concept and models of communication
l.'l 1111i;,,.,111 f-'u1u1!uri!u!iu1

Types of communication - verbal and non-verbal
Barriers to Communication

M--
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UNIT-III: Learning in a Digital World

Fundamentals of Computer

Operating System Software and application software

Computer Assisted Instruction / Computer Assisted Leaming
Programmed Instruction / Programmed Learning

Internet applications in education - Search engines, U-Learning, e-resources, e-publishing,

e-interaction.

UNIT-IV: Trends in Educational Technology

Technology for Flipped Learning and Integration of online, hybrid, and collaborative leaming

Assistive technologies in the classroom

Massive Open Online Course (MOOC)
Future Trends - Holography

Evaluation using Technology

Research Trends in Educational Technology

Mode of Transaction: I-ecture-cum-discussion, workshop sessions, assignments, presentations

by students

Practicum
Conducting a digital project on any topic ofyour choice

Preparation of programmed instructional material for the teacher trainees.

Visit to local educational technology resource centers.

Preparing documentation on Assistive Technologies

Creating e-interaction groups

Preparation oftrend report on researches educational technology.

Workshop on Information & communication basics.

Preparation and presentation ofslides for teaching any topic at the school level.

Critical analysis ofthe different instructional packages developed by

different agencies/institutions.

Critical analysis of database software including open source.

. Critical analysis of Teaching aids and their applications in instruction and learning Critical
analysis of a computer based media packages with reference to its use in learning process.

Interventions oleducational technology in the currcnt practiccs of teacher training

programmes in India. Preparation of Learning Object Repository (LOR).

Critical analysis of Courseware and their applications in learning

Critical analysis of a computer bascd courseware with ref'erence to its use in learning process.

References

Aggarwal, J. C. (2000). Essentials of Educational Technology - Teaching and Learning.

New Delhi: Vikas Publishing House.

Bansal, S. K. (2002). Fundamentals of Information Technology. New Delhi: AHP
Publishing Corporation.

Chandran, S. S. (1995). Innovatiorls ir-r l'eaching Leanring I'rocess. Noida, Ul': Vikas

Publishirrg Housc.

Computer - Based Training. Jossey - Bass.

Conrad, Kcrri (2001), lnstructionol Dcsign for Wcb Based Training HRD Press.

Crouton, T. E. (1962). Programmed Learning and Computer Based lnstruction. New York.

Fr'l Frlrlrrlrl.r H ( ltr/r 1l I rm'rhini l\1n,-lrinr.: nn'l Pr'rtrnnln1fl'l lnrtnr.tinn trJau, \'orl:' It.{c

Craw Hill Book Company Inc.

Gagne, RM, Leslie J.B.; & Walter W.W. (1987) Principles of Instructional Design

Wodworth Publishing Co.

Honcock A. (1977). Planning for Educational Mass Media. New York: Longman group Ltd.



Horton, W (2001): Designing web-based Training John Wiley & Sons.
Hussein, Khatech, M (1973). Development of Information System for Education. New
Jersey: Practice Hall Inc.
Kumar T. Keval (1981). Mass Communication in India. New Delhi: Jaico Publishing House.
Kumar, K. L. (1996). Educational Technology. New Delhi: New Age International Pvt. Ltd.
Lee, William W; Diana L Owens (2001) Multi-media - Based Instructional Design:
Mac Bride Scan Communication and Society (1952).Many Voices - one world. New
Delhi: Oxford and IBM Publishing Co. Ltd.
Mallik, Utpal et al. (2001): Leaning with Computers Level - III. NCERT New Delhi.
Mangal, S. K. (1998). Foundations of Educational Technology. Ludhiana: Prakash Bothers.
Morey, D; Maybury M & Bhavani, Th. (2001) Knowledge Management University Press
(India) Ltd: Hyd.

Mukhopadhyay Marmar (1991). Educational Technology. New Delhi: All India
Association for Educational Technology.
NCTE Educational Technology (1973). Progress and Promise. New Delhi: NCTE.
Percival, Fred and Ellington Henry (1984). A Handbook of Educational Technology.
London: Koyan Page.

Phillips. R (1997) Interactive Multi-media London: Kogan page.

Prem kumar and Ajit, K. Ghosh (1991). Management Information and Communication
System. New Delhi: Manas publications.

Rosenberg, M.J. (2001) e-leaming New york: McGraw Hill.
Sampath Kumar and Paneerselvam, K. (1981). Introduction to Educational Technology.
New Delhi: Sterling Publishers.
Schank, R.C. (2001) Virtual Leaming McGraw Hill.
Sharma, K. A. (2001). Foundations of Educational Technology - Theory, Practice and
Research. New Delhi: R. Lal publishing House.
Sharma, R. A. (2002). Technology of Teaching. Meerut: Royal Book House.
Usha Rao (1994). Educational Technology. New Delhi: Himalaya Publishing House.
Vaughan, T. (1999) Multi-media making it work, New Delhi: Tata McGraw Hill [Fourth
Editionl.

COURSE-VIII : Principles and Techniques of Guidance

Course outcome

After completion of this course the student will be able to

o Define guidance, and psychotherapy.

o Differentiate between guidance, and psychotherapy.

o Understand the aims and principles of guidance

o List the techniques ofguidance

o Describe the steps followed in the process of guidance

r Idcntifythc srca.l ofguidrnca

r Relal,e l.hc gurdrmce ond oduoation.

o Suggest a suitable plan for guidance programmes in educational institutions.

Course Content :

Unit-l Concept and nature of Guidance



Meaning, Need, Types - Educational, vocational and personal; social agencies of guidance - family,

school, religion and special agencies; Guidance services in India.

Guidance personnel - functions, personal qualities, professional competencies and preparation, role and

relationships, co-ordination.

Unit 2 Educational and Vocational Guidance

(i) Educational guidance - Nature, scope, Need in Indian educational system; Educational problerns -
Nature, range; Kinds ofpersonal data and their sources, role ofsubject teachers; Educational Information

procedure of maintenance, {need, sources ) and dissemination, follow-up; Educational guidance to

exceptional children.

(ii) Vocational Guidance - Nature, Need, Scope; Vocational Information - Nature, sources, Techniques,

collection, organization ofvocational guidance services, educational - vocational planning; Vocational

guidance and career guidance, Vocational guidance to exceptional children.

UNIT -3 Tools and Techniques of guidance

(i) Tools - Intelligent tests, Aptitude tests, Achievement tests, tests of Personality - Nature,

Types, Administration scoring, Norms, Interpretation and uses with reference to some

specific tests.

(ii) Techniques - Observation, Questionnaire, Rating scale, Anecdotal Record, Inventories -
Interest values. Interview, cumulative record, case study, Auto-biography, Sociometry -

Meaning, procedure and scoring interpretation. Merits and demerits of various techniques.

(iii) Specific techniques of guidance

Unit-4 School Guidance Programme

Meaning, Principles of organization, School guidance comrnittee - purpose and functions, Role of teacher

and Headmaster in school guidance. Guidance programmes/services at primary, secondary and tertiary

LEVELS; educational talk, orientation talk, career talk, career conferences, plot tours.

Group guidance programme - Meaning, Principles, procedures, Advantages, Group guidance

programmes in schools.

Transaction mode

Thc coursc matcrial r.r'ill hc transactcd utilizing thc diffcrcnt modcs likc, group discussion, scminar,

PowerPoint presentation, project work, activities and paper presentation

Sessional Work.

lhe student has to undertake any of'the tbllowing activitv during the course-

I . Explore the tunctioning of guidance bureau services in the university campus and in surrounding

areas.



2.Organise career talk, guidance programmes inviting career counselors, people pursuing different

professions.

3.Conduct a guidance session for school students
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couRSE-Ix: HISToRICAL, POLITICAL AND ECoNoMIC FOUNDATIONS oF
EDUCATION

Course Outcome

After completion of the course, student-teachers will be able -

To acquaint the students with the political economy of education.
To develop among the students an understanding ofthe financial aspects ofeducation.
To understand the Pre-independence and post-independence development ofeducation in
India.

To understand the factors from historical perspective that contributed to present education
svsteln.

To explain the important features of various reports, commissions and policies of edrrcation
during prc and post tttdeltettilelt,,e,lrvclr,prrrt-rr[,rIh.rluralr6n - rn lndia



COURSE CONTENT

UNIT- I: Foundation of Education

Foundation ofeducation: Meaning, need, nature, concept, type and role in shaping education.

Historical Perspective of Education

Political Perspective of Education

Economical Perspective of Education

UNIT-II: Historical Foundation of Education

Origin and development of modern education in India.

Education in India during - Vedic, Buddhist and medieval , Islamic Periods

Education in Brahmanic Period, Education in Buddhist Period, Education in the Medieval

Period, Education in Islamic Period : Concept, Ideas, Agencies of Education, Organisation

of Education, Teacher-Pupil relationship and their duties, curiculum, methods of Teaching,

Women Education, relevance to the present day education.

UNIT-llI: Political Foundation of Education

Relationship of Education and Politics with special reference to Democracy and Secularism

in Indian context

Multiple School Contexts- rural/urban; minority/denominational/ government

Educations and Democracy, Constitutional Provisions for Education, Nationalism and

Education.

Study and Revierv the impact on Indian Education of thc follolving Prc indepcndent policies :

Macaulay's minutes ; Wood's dispatch ; Hunter's Commission ; Sargent's Reporl ; Sadler

Commission 1917-19

Study and Rcvicrvthe impact on Indian [ducation of the lbllor.ving post- independent policics :

University E,ducation Commission ; Constitutional Provision of Education ; National I'olicy on

Education, (1986) ; Programme of Action (1992); NCI] (2005) ; NC|1'E (2009)

RTE Act 2009

Secondary E,ducation Commission

Kothari Commission (l 964-66)

UNIT-lV: Economic Foundation of Education

Formation of Human Capitals

Knowledge Industries and knowledge occupations

Contribution of education to development

Education and labour market: Investment in education, skill based education

Youth unemployment and education

Economics of brain drain

Educational Financing: Elementary, Secondary and senior secondary school level

Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments, presentations

by students

Prnrtltrrm

Sctrri,,ar urr Pcrspcutivc uf cJuual-iurr

Review of related literature to justify the role of Political/Economic/Historical foundation of
education in shaping ofeducation.
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COURSE- X: Educational Assessment and Evaluation

Course Outcome

After the completion of the course, the students will be able to

develop an insight into different tools and techniques ofevaluation.
comprehend various models of evaluation.

get acquinted with the construction and standardization of various types of evaluation tools
and their administration, analysis, interpretation, and feedback

apply the appropriate assessment and evaluation technique in actual classroom teaching
and leaming forum

COURSE CONTENT

LINIT-I: Evaluation

Concept, types and methods of evaluation. Conceptual analysis and discriminative features
of the following concepts -measurement, testing, assessment, appraisal and evaluation. Types of
evaluation- based on purpose; placement evaluation, formative evaluation, Diagnostic evaluation
and summative evaluation, based on content of evaluation maximum performance and typical
performance based on nature of data: Qualitative and quantitative evaluation- based on method of
interpreting results of tests -. Norm referenced and criteria referenced measurement. Models of
evaluation.

UNIT-II: Standardization of Tools

Issues - meaning of teacher made and standardized test, relative merits and of the use,
general procedure for Standardization of tools measuring different types of variables yielding
qualitative data, steps of Standardization of an achievement test, Validity -Types and methods of
measuring the Validity. Reliability- Types and Methods of measuring, factors influencing Validity
and Reliability of the test.

L/Nl'l' Ill: (.funlitntivc tools of llvalualion - Developmcnt and Sfandardizaflon

Taxonomy of Educational Objectives and Types of item for different measuring tools for
qualitative assessment measures- observational techniques, inventories, hand book record,
autobiography, observation, case study, Sociometry, Grading and Standardizationof these Tools.



UNIT-IV: School testing

School testing, trends and Issues accountability and reform, testing in classroom interaction,

main streaming, natural assessment of educational progress, current measurement, trends and issues.

Transaction mode

The course material will be transacted utilizing the different modes like group discussion,
seminar, PowerPoint presentation, project work, activities and paper presentations.

Sessional Work

Construct a few test items for NRT and CRT, and subject them to item analysis
Establish appropriate type ofvalidity and reliability for certain tests

Prepare any one qualitative tool and analyze the data obtained on it
Conduct sociometry and analyze the data obtained

Critically analyze the present evaluation procedure at different levels ofschooling and

teacher education programs
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COURSE_XI: ADMINISTRATION, MANAGEMENT AND LEADERSHIP

OF' ELEMENTARY EDUCATION

Course Outcome

Aftcr complctlon of thc colrrsc, rhc antdcfi-rc$chcil wlll hc.thlc :-

To oquip n,ith oocontiol ckillc of cuooocsful odministrotors.
'l'u uldurstuud suuulurc uutl systuur ul'uthulllsu'utlul ut nurlunul stutc ultl luuul luvcl.
Understand vanous pohcres, plannrng and lnrhatron taken by Govt. at elementary level.
Reflect on planning, management, policies and operational strategies at elementary level.

To critically examine the core and contemporary leadership theories relevant to educational
practice and settings.

To sensitize the students about new changes and challenges in leadership ofinstitutions.



COURSE CONTENT

UNIT-I: Educational Administration at National Level

Meaning concept, nature and types ofstructure ofeducational administration at national level.

Role and responsibilities: Planning, Education reforms, organization, direction control,
equalization of educational opportunities, pilot projects liaison with UNESCO, opening
central institutes

National grants, to state Govt.
BureauV divisions of the ministry of HRD, Department of Education.
Major activities and organization of Department of Education of MHRD.
NCERT - organizationn structure objectives Role and function.
NUEPA - NCTE, Kendriya Vidyalaya Sangathan,

UNIT-II: Educational Administration at State Level

State level administration: - Need importance and limitations
Recommendations of committees on role of state and local bodies.

Local bodies:- District boards and Municipalities. Present position of local administration in
elementary education.

Division of Authority between state and local bodies in respect of the administration of
primary education. State grants to local bodies.

UNIT-III: Management of Elementary Education

Meaning, concept, need and nature of management & management of education.

Present policies and operational strategies ofcentral & state Govt. for Elementary Education.

Introduction- policies for strategy- Priority areas and Implementation machinery- training,
Research and orientation.

District-Planning and management of Education.

Machinery of Local management DISE (District lnformation system for Education)

[INIT-IV: School Leadership

Curriculum framework, outline key areas for leadership development in elementary
schools:-(capacity building to transform function at managers to school leaders)

Leading partnership, developing self Transforming teaching leaming process, building and
leading teams and leading Innovation.
School leadership:- Multiple Roles, Identities & grass root level (field) administrators
working closely with schools at cluster, block and district levels (CRPs, BRPS, DEOs) as

well as SMC and other community members.
Scltool & Couurrunily: - Intcr-linkagc, Role and resprnsihilitics.
School as a leaming organization

Uut'cloptng tr vt.ttotl ior .qghfr(,|: . vlslul lur suLuul hunsl'ururutiul, ussessiug uuutclt urd
constraints. Mode of Transaction : l,echrre-cum-discussion, workshop scssions,
nrrignmnntr, pn'rcnfnfinnr hy rtrrdrnf r

Practicum

Prepare a report on the existing structure and function of educational administration at
national level.

Make a comparative study of management and administration of Kendriya Vidyalaya and
state Govemment school.

W



Interview some school administrative staffand local authorities to find out the status of local
administration in elementary school.

What special obstacles did they encounter, and how were they overcome?

Write a report on the best theory of leadership in the light of RTE act2009,
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COURSE-XII: ADMINISTRATION, MANAGEMENT AND LEADERSHIP OF

SECONDARY/ SENIOR SECOI\IDARY LEVEL

Course Outcome

After completion of the course, the student-teachers will be able to:-

To handle or solve problems and issues related to educational administration at elementary

level.

Understand types of educational administration.

Select/ practice/and suggest appropriate types of educational administration according to
situations.

To acquaint the students with the need, scope and purpose of educational planning in terms

of national and community needs.

To help them determine and implement objectives of planning on the basis of individual
needs ofthe students.

To critically examine the core and contemporary leadership theories relevant to educational
practice and settings.

To sensitize the students about new changes and challenges in leadership ofinstitutions.

COURSE CONTENT

IJNIT-I: Educational Administration at National Level - Secondary / Senior Secondary Level

Structurc, Rolc and rcsponsrbrlrtrcs flannrng, Educatron rctorms, organrzatron, drcctrorr
control, cqualizatlon of educatlonal opportunltles, pllot proJccts liaison with UNESCO,

opening gentral institutes
Ilntionnl gfirntn. to ntnto Gort.
Bureaus/ divisions of the rninistry of HRD, departrnent of erlur.:atiort.

Major activities and organization of department of education of MHRD.
NCERT - organization, structure objectives Role and function.
NUEPA -NCTE, Kendriya Vidyalaya Sangathan,

Suggestions regarding administrative reforms at the central level.



rINIT-II: Role of State Governments in secondary / senior secondary Level

State level administration: - Need importance and limitations Recommendations of
committees on role of state and local bodies.
Local bodies:- Distract boards and municipalities. Present position of local administration in
elementary education.

Division of Authority between state and local bodies in respect of the administration of
primary education. State grants to local bodies.

IINIT-III: Perf'ormance and Resource Management in Educational Institutions

Monitoring of school performance.

Performance appraisal of the teachers.
Scientific principles of management-pERT, CpM, ppBS system approach.
Financial and administrative management of educational institutions.
Nature and characteristics of resource available in education. - need for resource
management in education. - Material resources. - human resource - financial resource -
procurement, utilization and maintenance of resources - Roles of state, central and local
governments in resource mobilization

Quality assurance in material and human resources.

UNIT-IV: School Leadership at Secondary/ Senior Secondary Level

Curriculum framework outline key areas for leadership development in elementary schools:-
(capacity building to transform function at manageriaflevel to school leaders)
Leading partnership, developing self Transforming teaching leaming process, building and
leading teams and leading Innovation.

School leadership:- Multiple Roles, Identities & grass root level (field) administrators
working closely with schools at cluster, block and district levels (CRPs, IiRpr, DEOs) as
well as SMC and other community members.
School & Community: - Inter linkage, Role and responsibilities.
School as a leaming organization
Developing a vision for school: - vision for school transformation, assessing context and
constraints. Mode of Transaction : Lecture-cum-discussion, workshop sessions,
assignments, presentations by students

Practicum

Prepare a report on the existing structure and function of educational administration at
national level.

Make a comparative study of management and administration of Kendriya Vidyalaya and
state Govt. school.

Interview some school administrative, staffand local authorities to find out the status of
luual atl rr i lr istral ion ln ele,mentary school.
what special obstacles did they encounter, and how were they overcome?
l.ralrins thu offoctivonoss of ony onc progremmc run by ccntral Uovt. lur scrriur seuontlary
srudcnts. Prcscnl. thu ruport m ulassroom seminar.
Analyse the quality of financial and administrative management in any rural and urban
sohool.
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COURSE-XIII: Education of the Challenged - II

Course outcome

After studying this Course the students will be able to,

Describe the nature and characteristics ofsensory challenged children

Identifu the causes ofsensory defects the education methods and techniques ofteaching
sensory challenged

Explain the characteristics of physical defects

Describe the prosthetic aids for physically challenged

Describe symptom, causes and treatment of special Health problems

Explain the nature of multiple Exceptionality
Describe types speech defects

Bring out the role of speech training
Explain the nature and types of Emotional problems

Bring out the role of Behaviour therapy and counseling in helping the Emotionally Disturbed

Explain the nature and types of Deliquesce problem

Describe the characteristics of Autism

COURSE CONTENT

UNIT-I: Education of visually Challenged

Definition of different categories of Visually Challenged criteria of classification, general

characteristics ofblind and practically sighted, Etiological factors - Historical development of
education of visually challenged in India and abroad (England, France, and U.S.A).

Educational provisions for visually challenged in Kamataka.

Role of NCERT and National institute for visually impaired, Dehradun, voluntary Agencies.

Facilities provided visually challenged at National and State level.

Role of media in the education of visually challenged.

Guidance and counseling services for the visually challenged.

Role ofparents and teachers in helping visually challenged, parental education.

Description of tests for assessment of visual impairment - Snellen chart (visual activity),

Perimeter (visual field), Ishihara colour blindness test (colour blindness), computer

assessment

Prevalence and guidance of visual impairment in India with special reference to Karnataka.

Psychological impact of visually impairment on development.

Developmental characteristics with reference to physical, social, emotional, cognitive and

lunguage development.

Eduontion of tho blind ourriouhtm inetnrotionnl motoriolr hroil ronding ond nriting, plun

curriculum, spccial training- mobility and Oricntstion
Education of the partially sighted, special materials and equipments classroom arrangement,

Fostering creativity in visually challenged.

Various visual phenomena - visual activity, depth perception, refractive errors, visual defects

- Tunnel vision, Colour blindness, Central sarcoma.



Common visual diseases - Cataract, Glaucoma, Trachoma, Cornered ulcer, retinal problems,
Optic dystrophy.

UNIT-II: Hearing Challenged

Definition of different categories of Visually Challenged nature, classification and
characteristics, etiological factors, prevalence and tncidence.
Psychological impact of hearing loss on development- Psychological and social implications
ofhearing loss.

Developmental characteristic of hearing impaired with reference to social, emotional,
cognitive and language development.
Identification and assessment of hearing loss - Audiometric methods.

Education of the deaf- method of teaching speech, manual methods -Finger spelling, sign
language;

Speech therapy -principles; training in phonetics, sound production.

Definition and criteria of classification - Deaf, partial hearing and adventurously deaf;
levels of hearing loss in db; Etiological factors.
Structure and functions of ear.

Educational methods -; methods of teaching language - oral and aural methods; Speech
therapy; Educational placement and inclusive education; Role ofparents and teachers.
Instructional facilities and services Resource room; Hearing Aids; use of computer
programmes; guidance and counselling; medical treatment - cochlear implan! devices to
improve speech. Fostering giftedness.

UNIT-III: Education of physically challenged

Meaning and categories of physically challenged.

Meaning and nature of Orthopaedic defects; causes of orthopaedic -defects; a description of
main orthopaedic defect with reference to nature, causes and treatment.
Impact of orthopaedic problems on development,

Special Health Problems Nature problems; impact of health problems on development;
description of common special health problems with reference to symptoms, causes,
treatment.

Educational provisions for physically challenged; Inclusive Education, special facilities and
services received - Prosthetic devises, medical help; guidance and counseling,
architectural modifications, Role of medical personnel and teachers.

Multiple Exceptionality - meaning, categories; complication of needs and problems
management of such children.

UNI'I-lV: l,ducation of children with Emotional and Behavioural Deviations

Speech defects - speech mechanism; Nature and types of speech defects - Articulator, voicc
problems, delayed speech. stuttering; causativc factors; speech correction progrants; Role of
AIISII; Role ofparents, teachers on spccoh thorupy.

Emotionally disturbed - meaning ond types of cnrotional probltrms; clcsc:ription of conrnron
.lllotionnl 1:rrcrtrltrttu 1f i1h llrfsrllrngrlr to symptomr. cnlncs nnd trcatmc.nt; Isychuthcrlpy .rrrJ
Behuv iuur'l'hcrupy ; Rolc o l' Tcachcrs and cormsel lors.

Juvenile Delinquency meoning and natrrrc: sociologicnl implications; couu'llon delinqucnt
problems - symptoms and prevalence and remedial measures; legal implications.
Autistic rliLlr.u - urcauiug aur.l uaturc uf Autisur; -Bcluvloural characterlstlcs, causes
diagnosis of autism; Education and treatment of Autistic children. Role of National & Stat
level agencies in the education ofchallenged



Transaction Mode

Lecture, Group Discussion, Group Activities, Field Visits, Practical, Debate,

Seminar presentations, tutorial, Self Study, Brain Storming

Sessional Work

Visiting a special school for visually challenged and reporting.

Visiting a special school for Hearing challenged and reporting.

Visit to AIISH and observe speech training sessions.

A small survey of articulator emors among school children.

Observe challenged children in Inclusive setup and report.

Case study of emotionally disturbed children.

Visit to a Remand Home to study delinquency problems.

Visit a children hospital and collect data about common special health problems.

Select a school and identify children with physical defects, collect data about onset, nature

ofthe defect and analyse the data.

Observe some Multiple Exceptional children and analyse their needs and problems.
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COURSE-XIV: lnformation, Communication and Technology in Education

Course Outcome

On completion of this course the students rvill be able to,

Dcvclop gcncral Bwsrcncss rcgardlng Inlbrrnarlon and Cornrnurrlcatlorr Tucluroluglcs (lCT)
rrr,l iir .:1i1i1i,..;li,,rii irr l*+,.liirrg - lF..n;riL,

Analyze the emerging trends in information communication technologies.

Understand the application of communication skills in their professional field.

Distinguish between information, communication and instruction so that they can

and design a sound instructional system.

develop

v

lq



Understand the meaning, nature, scope and significance ofeducational technology.
Understand computer components and develop using computer for their professional growth.
Familiarize with the instructional applications of intemet and online iesou.ces.
Recognize the importance of programmed instruction.

COURSE CONTENT

[INIT-I: Communication and Instruction

Meaning, concept and scope of Information and Communication Technologies in Education;
Concept and definitions of communication; Process of Communication; Types oflommunication -
verbal and non verbal; Components of communication - Kinesics, Proxemics, Haptics, Oculesics,
Chronemics, Olfactics,.Vocalics, Sound Symbols, Silence, Posture, Adomment and Locomotion;
Barriers to communication; classroom communication - mass media approach.

[INIT-II: Educational Technology

Meaning & concept of Educational Technology; Differences between information,
Instructional and educational technologies; Scope of educational technology; Objectives of
educational technology; Components of educational technology - hardware uid-roft,i,u.", audio
materials, visual materials and audio-visual materials; Videoconferencing; Futuristic trends -podcasting/vodcasting, holography.

IINIT-III: Computer Fundamentals

History and Generations of a computer; Block diagram of computer - Organization and
working of computer - input & output device - Central Piocessing Unii - primarf & secondary
memories, Operating System Software and application software; Internet appliiations in education -search engines, e-resources, e-mail, e-leaming, e-publishing, discussion groups; computer
viruses/worms - spyware /adware/ malware.

UNIT-IV: Programmed Instruction

origin, meaning, principles and application of programmed instruction; Types of
programmed instructions - Linear and Branching - advantages and limitations; Concept of iiaching
machine; Computer Assisted Instruction (CAD - types of Computer Assisted Instruction - Drill and
Practice, Tutorials, Simulations and Games.

Transaction mode

Lecture cum demonstration and hands on experiences on the use of computers. Analysis
of different application software packages with referlnce to its use in education.

Sessional Work

The student may undertake any one of the following activities:
Gathering & retrieving online resources through intemet.
Preparatiotl and use olMS office packages such as porver point presentations. lvord
r,luuuurelts. e.rucl. pUbllCadOn newslcttcrs, mhpage, hrrrchrrre5, irrrritationr ctc.
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COURSE-XV: Counselling -Principles and Processes

Course Outcome

After completion of this course the student will be able to

Identifu the differentiate between counseling, and psychotherapy.

Explain the process and techniques ofcounseling
Describe the steps followed in the process of counseling

Identify the areas ofcounseling
Relate the counseling and education.

Plan and organize counseling programmes in educational institutions.

couRsl] coN'l'uN'l'

UNIT I Counsolling

Concept, Need, Scope, Principles, Prrrposes, Approaches to counselling - Directive. Non-
directive, eclectic - Meaning, purpose, steps, merits and demerits; Indian Approaches to counselling

- Prabhu samhita, Mitra samhita, Kanta samhita - Meaning, purpose, steps, merits and demerits.

Existentialistic Approach - Meaning, Nature, purpose, merits and demerits; Areas of
counselling - family, parental, adolescent, Girls/women, children with special needs.

Difference between Guidance, counselling and Psychotherapy.



IINIT-II: Theories and procedures of counselling

Behaviouristic, Psycho-analytic, Gestalt, and Humanistic Theories of counselling.
Counselling process - stages, Preparation and precautions to be taken, content process - Meaning,
procedures.

IINIT-III: Techniques of counselling

Meaning, basis and procedures of - Behaviour modification techniques - systematic
desensitization, relaxation, and reinforcement techniques - free association, dream analysis.
Projective techniques; cognitive techniques - rational techniques and emotional techniques; Gjstalt
theraphy - procedures and precautions. Transactional Analysis, Encounfee therapy.

UNIT-IV: Professional Ethics and qualities of a counsellor

Professional and ethical issues --ethical and legal standards counselling as a profession.

Qualities of a counsellor - Academic competencies, counselling skills, psychological and social
qualities, duties and responsibilities ofa counsellor; Preparation and selection ofcounsellors.

Transaction Mode

Lecture, Group Discussion, Group Activities, Field Visits, Practical, Debate, Seminar
presentations, tutorial, Self Study, Brain Storming
Sessional Work:

The student has to undertake any ofthe following practical during the course.

Arrange for small discussion with the final year students to discuss problems faced
in choosing a career.

Acting as a guide and counselor in simulated situations.
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COURST: X\/t' TE,,\CHnR Elrtl(-:A'l'lON rN'I'IRNSIIr
r- OtlfSe Uutggmg

After completion of the course, the student-teachers will be able to:-

Provide experience ofboth pre-service teacher and in-service teacher's education by
attachment to these institutes.
Obtain orientation with respect to teacher education and activities in these institutions.



Intemship will be organized with atkchment to both pre service teacher education and in

service teacher education setting.

Necessary orientations to the students and mentor teacher educators from the respective

institutions ofteacher education need to be provided before organizing the internship.

Assessment is based on the following activities -
Critical analysis of curriculum of B.Ed/M.Ed from various aspects like , specialization offered etc

in the light ofNCFTE 2009

Mode of transaction and gives suggestive plan for improvement

Observation of day-to-day school activities and report of an in-depth study of two activities.

Participation and organization of co-curricu lar actlvl
Cultural
Literacy
Ganes & sports

Shrandan

Teaching work (Five period in any one compulsory paper of B.Ed)

tles

DUP9r v 16 DuuJe\

urPaLrurr lB PluBr4rrlrrrs rul Pr9P4r4rrurr rrr uePLrr reP\tyL

Analyze nature & type of in-service teachers training programme organized by the institution.

rtcPilrE alt Evalualrurr Prorurrrra rur lrl-sErvluE Ltraurltrrs LralrrulB PruBralrrlrrE, aPPrJ

l9ovrl9rJ orru yrwPorw @ r9PUrr vrr rr.

Prepare a module for in-service teachers training programme and find its effectiveness.

r\trvrtrw ilEw [rcrr(ls lrl rvsEarurl ul tEa(,rur EuuuaLruil ailu PrcParE a rEPur

rBr t ({uottLJ Pata.

Organization and participation in community work

,.y

students.

Participation in national program - Pulse Polio, Literacy campaign, Assistance Medical

Camps and Yoga camp.

Library management

Admlnlstratlon and sconng oI any tlve psychologlcal tests.
Science club.
Office Records and maintenmce ofattendance register, teachu's diary & stock Register.
Maintenance of technology deparhnent.

Training for evaluation process {onstruction of question paper ; Pre-Preparation for

Examination ; Evaluation of answer books and preparation of result



COURSE.XVII : PEACE EDUCATION

COURSE OUTCOME

The Student will be able to

Analyze the concept ofPeace education

Critically examine the importance of Peace education
Make conceptual analysis ofPeace education concepts

Appreciate the contribution of [ndian philosophy of education
Examine the relationship between Peace and education
Examine the social processes and the significance ofPeace education

COURSE CONTENT

IINIT-I: Nature and Concept of Peace and Education

Concept of Peace-Political, Social, Spiritual dimensions, Need in the Present global and
national Contexts- Indian and Western views on Peace.

Initiations related to Peace education National and International level.
Prevention of violence and confl ict.
Role of Education- in Peace Education.

Role of Religion- Religious harmony; role of Peace Education in a mult- cultural, mult-
religions count, live India.

UNIT-II: Aims and Objectives of Peace Education

Great Educationist's view on Peace and Peace Education.

M.K. Gandhi, Rabindranata Tagore, Vivekananda Martin Luther King- Buddha and
Mahaveera.

Awareness of need of the Society and the individual.

Conflict management- Cultural awareness- Role of the society; Gandhi on War of Conflict
resolution.

IINIT-III: Approaches and Strategies of Peace Education

Elements of Effective Peace Education
-Sources of Knowledge and practices

Human Right Education-Value Education-Gender Sensitivity and practices
Role of Life Skills Education- Mental health in peace education
H,nvironment Education for peace

Arl,, Cul[urul uud lturl-unlunuo urtu, Rulu pluy in Pcuuc Etluoution
Strutogioo in Ioooo Eduootion, lropomtion of tooohors lbr lcacc cducotion

UNIT-IV: Research and Evaluation in Peace Education

Programmes of Peace Education Initiative at various levels of Education- Formal-informal-
School Education, Higher Education

Role of National and Intemational lnstitutions, Need for Research in peace Education-
Formative and Summative evaluation in Peace Education

Transaction Mode

Theory Classes: Teaching by the respective teacher in the class



t'{i

Seminars: Presentation ofpapers prepared by students

Practical's: conducting ofexperiments in Psychology ofeducation & the analysis &
interpretation ofthe data by the students

Sessional work

To study the different concepts like social cognition, intrapersonal behavior using socio

metric techniques
To study the findings research articles on the concepts ofthe syllabus & relating it to the

present Indian class room situations

Relating the concepts / theories discussed in the syllabus to real life /day to day life situation

for a better society.
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couRsE-xvrrr : Higher Education

Course outcome

The student will be able to

o Understand the concept of Higher education

. Appreciate the role of Higher Education in National development

o Explain the Organization of Higher Education in India

o Explain the structure of Universities in India

. Discuss the various instructional Practices in Higher Education

r | ,ist orrt the Skills of a Teacher of I Iigher lldrrcation

o Debate un tlis al.tcrnpts tu itrrpt'uvc Quality in Higher Educatiun

. Suggest measures to improve quality of Higher Education.

Course Content



Unit 1: Higher Education

Higher Education: concept, aims of Higher Education, Higher Education and Society, Higher Education

and National Development, History of Higher Education in India, Constitutional Provisions, Policies and

Plans, Planning and Management of Higher Education, Structure andOrganization of Higher Education

in India, Universities and its Structure in India

Unit 2: Instructional Practices in Higher Education

Individual Instruction: PLM, CAI, Self Instruction, Kellar Plan, Project; Small Group Instruction:

Simulation, Role Play, Buzz technique, Case Discussion, Group Discussion. Brain Storming; Large

Group Instruction: Lecture, Seminar, Symposium, Conference, Panel Discussion, Team Teaching,

Workshop

Unit 3: Teacher in Higher Education

Managerial Skills for teachers: Communication, Motivation and Team work; Managing classrooms in

Higher Education: climate, tasks and learning; Management of Extension, Community-centered and co-

curricular activities; University teacher as a Counselor and Mental Health facilitator; Evolving

professional roles of a University teacher.

Unit 4: Quality Concerns in Higher Education

Higher Education and Problems of contemporary Indian Society, Curriculum and Evaluation in Higher

Education, WTO and Higher Education, Accountability, Autonomy, Emergence of ODL, Quality

Assurance and Accreditation in Higher Education

Transaction Mode:

Lecture, Group Discussion, Group Activities, Field Visits, Practical, Debate, Seminar presentations,

tutorial, Self Study, Brain Storming

Sessional Work:

. Analyze a status report on Higher Education in a chosen state with reference to classroom process,

learmng achievement and quality

o Prepare apersonalized learning material for a chapter oftheir choice

o Prcpare a list of skills required for a teacher of Higher Education

o Preparation of Programmed Instnrctional material fbr tbr a chapter of their choice

. Visit to an Higher education institution

. Analyse the cumculum of a highcr education course

o Organization of Life Skills training programme

. Study the measures taken for quality improvement by an higher education institution
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THIRED SEMESTER

INTER-SEMESTER BREAK (ISB) - II

Activity-l : Dissertation

State the background ofthe problem
Review of the Related Literature

COURSE-IX: ADVAIICED EDUCATIONAL RESEARCH AND

STATISTICS Course Outcome

The student is able to:

Explain the different tools and Techniques of Research.
Examine the suitability of Tools Techniques of Research in different content.
Elucidates the procedure of construction and validation of Tools lTechniques of Research.
Enumerates the uses and limitations of different Tools & Techniques of Research.
Explains the components of Research Report.
Elucidates the difference between parameter & non parametric tests.
Tests the significance different between two means.
Computes chi square and interpret the results.
Gives the meaning of ANOVA
Elucidates the meaning of Regression Analysis.

COURSE CONTENT

[INIT-I: Quantitative and Qualitative Methods of Research

Experimental - Need and significance, Natureo Validity - Internal and external, controlling
variables, Designs - single group, parallel groups and rotation groups. Quasi - Experimental
Designs: Non-equivalent Comparison Group Design, and Time -series Design, Ex Post
Facto Research.

Phenomenological, Ethnography, case Study, Grounded theory, Historical - Need and
sigrrificance of Historical Research, primary data and secondary data, Sources and collection
ofdata - Internal Criticism and External criticism and Interpretation ofdata.

IINIT-II: Tools and Techniques of Data Collection

Characteristics of a good tool - Concept and Types of Validity and reliability, Usability,
Methods of establishing and Validity and Reliability of a tool.
Test - Concept and Uses of Norm-Reference Test and Criterion Reference Test,
Construction and Validation of achievement test.

Tools - Rating scale. Attitude scale, Opinionnaire, Questionnaire, Aptitude test, checklist,
inventory - meaning, characteristics, construction, validity and relia6ility

UNll-lll: Paramctric and Non Parametric Testing

Measures of Relatronship - Rank Diftbrence. Product Moment (Direct and Scatter Diagram
Methods) Biserial, Point Biserial, Tetrachoric and Phi - Computation and usei in
measurement and research, concepts of Partial and Multiple Correlations and their uses in
education research.



Concept of Parametric Test & Non Parametric test, Concept of Parameter and Statistic,

Sampling distribution, Sampling Error And Standard Error of Mean (large and small

sample), Levels of significance, Confidence limits and Intervals, Degrees of Freedom,

Parametric Tests: Testing of Hypothesis - Null hypothesis, Alternative Hypothesis, one tailed

test and two tailed test, Type I & Type II Errors, Steps in Testing the Hypothesis, Testing

significance of Means: ANOVA - Concept and uses; Regression Analysis: concept and uses.

Non parametric tests - Chi square test: Concept, Computation and uses of chi square as a

test of Independence and Contingency co-efficient.

IINIT-IV: Report Writing and Presentation of Results

Need for Effective Documentation: Importance of Report Writing Characteristics of good

Report Writing, Types of Research Reports: Brief reports, detailed reports, Technical reports.

Report Writing
Report Format: Preliminary section, Main report, lnterpretations of results and suggested

recommendations, Limitations of the study, References (APA Style)

Reporting of Research findings and implications

Practicum

Critically analyze X standard question paper in terms of norm referenced and criterion
referenced test, weight age given to objectives and content.

Preparatior/ construction and validation ofany one ofthe tools/ techniques.

Collect two studies for each method of research and comment on the method followed.

Critically examine the given research report with respect to structure, components, style of
writing and bibliography.

Collect 2 cases each for different types of measures of relationship and comment on its

suitability.

Collect any l0 examples, 5 from parametric studies and 5 from non-parametric studies from
offline sources.

Collect from offline resources any 10 studies in which 't' test for independent sample.(for

small and large samples)

Collect from offline resources any 10 studies in which 't' test for correlated samples. (for
small and large samples)

Preparation, administration and interpretation of any one tool i.e. observation, interview,
questionnaire etc.

Identify five quantitative research problems and prepare at least five research questions for
each with clear research title.

Conduct a training program on the use ofdigital library especially for Secondary sources

and reference material, such as dictionaries and encyclopedias.

A critical analysis of the scope, merits and limitations of various approaches of Quantitative
research.

Identif, an experimental educatir:nal resean:h prr.rblem anrl prepare lheir rescarclr rlesignirrg

with justification.

Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments,

prerentltionr by rtudents
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COURSE-XX: ELEMENTARY EDUCATION -2

Course Outcome

After the completion of the course the students will be able to,

Analyze organizational structure of Elementary Education and role of various

organizations, institutions and agencies in Elementary Education

Understand the functioning of various support services at Elementary Level

Develop critical understanding about issues and challenges in elementary education

Understand the significance of EMIS and Research in bringing positive changes

in elementary education

Provide opportunity to develop critical understanding about significance oftransitions in

elementary education

COURSE CONTENT

UNIT-I: Organisations, Institutions and Agencies of Elementary Education

Organizations and Institutions in administration and management of elementary education -

national level -Ministry of Human Resource Development (CABE, NEUPA, NCERT &
RIEs), Ministry of Social Justice and Empowerment (RCI and National Institutes), Ministry

of Woman and Child Development; Ministry of Tribal Affairs; Ministry of Minority Affairs

state level - State department of education, Directorates and Secretariats, SCERTs / SIEs,

State Institute of Educational Technology (SIET), State Institute of Educational

Management and Training (SIEMAT),

at the district and sub district levels - DIET, BRC, CRC, SMC (School Management

Committee), PTA (Parent teacher Association) MTA (Mother Teacher Association),

International Agencies - Important UN Organisations - UNICEF, UNESCO, WHO, IBE

NGOs, Civil Society and Advocacy groups -focus areas, importance and functions

IINIT-II: Support System at Elementary stage of education

ICDS and its convergence with Elementary education - Transition from preschool

to elementary school

Assessment and intervention for school readiness

School guidance services and counseling, school health service, scouts and guides

Early identification and intervention for children at risk - support of multi disciplinary team

Teacher associations / federations unions and organizations at National and State levels

Family and community- impo(ance of their role in elementary education

Transition from elementary school to secondary school: Moving towards USE

UNIT-III: Concerns, Issues and Challenges in Elementary Education
Achicving UEE - Univcrsol occcss, rctcntion ond suoocss

Qullity conccmr in clcmcntnry cducntion clncrroom Frncrs?/r?, lr.,uming rrrhinvrrmrrrrl,

luuuhur uutl luuulur prupurutiuu

Language formula and its implementation - medium of instruction, multilingual approach at

primary level

Matching local conditions with reference to cultural practice and language - utilizing family

and community resources



Implementation of Right of Children to Free and Compulsory Education Act2009

Co-ordination among and between different ministries for ensuring effective inclusive
elementary education

IINIT-IV: Educational Management Information System (EMIS) and Research in Elementary

Education

Role and functions of EMIS, U-DISE, monitoring for quality enhancement

Utilization of EMIS data for planning, research and feedback for improvement

Current trend ofresearch in elementary education in India and abroad - gaps and priority
areas

administration, management and leadership

issues related to elementary education (covered in unit III)
implementation of programs, schemes at the elementary level

classroom practices

teacher competency

Sessional Activities

Visit an NGO and report on the innovative practices to bring quality into elementary
education / collect success stories on movement by civil society groups working for
elementary education

Arrange for a meeting with any civil society group supporting elementary education of
children

Develop a transitional plan for a child fiom an early childhood education centre / home to
elementary school. Assess the school readiness ofa child / group ofchildren and prepare a

report.

Visit a nearby school and talk to the head teacher, teachers, students and parents collect their
perspectives on any one programme or schemes of the govemment

Debate on 'social category specific programmes - is it leading to universalisation of
elementary education'

Collect one research article in any of the areas mentioned in the unit and discuss its
implications for elementary education

Identify children out ofschool in a locality and, analyze the reasons for not enrolling in school

View films/ videos on issues related to elementary education (Lilkee, India untouched,
darker side of India, videos on talks of Abdul Kalam, Kailash Sathyarthi, Malala and many
othcr who speak for education)

r-'Ollcot dotu rrgurding onrolmont of ( j\\,l,ll t rrr o di"rtriot ti'urr flNtl0 aurl dr-,rr.lvp a ruruarulr
proposal to analy ze their difliculties/participatior/success

Analyze and compare U- DISE data of any two states available at the NEUPA website

Analyze and compare quality monitoring data for any two states available on QMT portal
The sessional activates are only suggestive.

Transactional Modalities

Lecture-cum-discussion, Group discussion, Panel discussion, Seminar, Group work,
Library work, Activities, Projects, Collaborative presentations

School visits and sharing ofexperiences
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Seminar presentation by students on selected themes individually and collectively leading

to discussion;

Library readings on selected theme followed by group discussion;

Study of documents and references, Reflective interaction with the peer group

Workshops, assignments and group discussion around issues and concepts studies in theory

Projects and assignments focusing on observation and interaction with children on

specific theme

Suggested Readings
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Development in Practice - Primary Education in India. The World Bank Washington DC
(1997). Allied Publishers Ltd. New Delhi
MacBeth, J (1999). Schools must speak for themselves. Routledge, UK
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COURSE-xxt: EC2z SECONDARY EDUCATION -2

Course Outcome

After the completion of the course the students will be able to,

Analyze the role ofvarious organizations, institutions and agencies in Secondary Education

Develop perspective on transition from elementary education to secondary education

Understand the functioning ofvarious student support services at Secondary Level

Provide opportunity to develop critical understanding about significance ofvocational
education

Develop critical understanding about issues and challenges in secondary education

Understand the significance of Research and advocacy in bringing positive changes in
secondary education

COURSE CONTENT

UNIT-I: Organisations, Institutions and Agencies in Secondary Education

Organizations and Institutions in administration and management of secondary education,

at national level - Ministry of Human Resource Development (CABE, CBSE, ICSE, NEUPA,
NCERT, NIE, CIET, PSSCIVE & RIE, NIOS). Ministry of Social Justice and Empowerment
(RCI and National Institutes), Ministry of Tribal Affairs, Ministry of Minority Affairs.
at the state level - State Departments of Education, Directorates and Secretariats, State
Boards of School Education, SCERT / SIE, State Institute of Educational Technology
(SIET), State tnstitute of Educational Management and Training (SIEMAT).
at the district and sub district levels - District Education Office, Block Education Office,
Department of Public Instruction, SMC (School Management Committee), PTA (Parent
Teacher Association).

Tn(ernalicural Agcncies - Important UN Organizations - UNICEF, UNESCO, WHO, IBE -
thcir wurk in school und tcachcr cducation.

ItlGOs. Cir.il Socic$,and Advoooo),groups foouc oroos, importanoc and firnctions.

UNIT-II: Support Services at Secondary Level

Relevance and quality of present Secondary Education for upward mobility.
Difforont otroomo of voootionol oduootion ot scnior sccolldoly stagc; Nfappilg uf vuvotiulal
ttaining institutes; institutes of National importance for vocational education.
School Guidance and counseling, career guidance, health service, Scouts and Guides,
altemative system.

Early identification and intervention for adolescent with risk (substance abuse, HIV/AIDS).
Function of Students' clubs as support mechanism to students' abilities.
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Teacher associations/federations and organizations at National and State levels as support

agencies.

Family and community- importance of their role in secondary education.

Secondary school teacher as a School Counselor.

UNIT-III: Issues and Challenges in Secondary Education

Problems and challenges related to universalisation of Secondary Education.

Quality concems in secondary education - classroom processes, leaming achievement,

teacher and teacher preparation.

Problems/ challenges/ strategies/ intervention in relation to access, enrolment, dropout,

achievement, equality of educational opportunities.

Problems of education for girls, disadvantaged and children with special needs.

Classroom problems discipline, under achievement, lack of motivation, delinquency and

maladjustment.

Administration and management system of secondary education.

UNIT-IV: Educational Management Information System (EMIS) and Research in Secondary

Education

Role and functions of EMIS, U-DISE, monitoring for quality enhancement.

Utilization of EMIS data for planning, research and feedback for improvement.

Comparative analysis of researches in different countries with special reference to secondary

education programmes.

Currenttrend of research in elementary education in India and abroad-gaps and priority

areas,

administration, management and leadersh ip

issues related to secondary education (covered in unit IV)

implementation of programs, schemes at the secondary level

classroom practices

Teacher competency.

Sessional Activities

Visit and report on any of the innovative NGOs / collect success stories on movement by

civil society groups working for secondary education

Visit a nearby school and talk to the head teacher, teachers, students and parents collect their

perspectives on any one programme or schemes of the govemrnent for improving secondary

education

Collect data regarding enrolment of CWSN in a district from MIS and develop a research

proposal to analyze their difficulties

Collect one research article in any of the areas mentioned in the unit and discuss its

implications for secondary education

Identify children drop out from secondary schools ofcluster and analyze the factors

Collect information about the existing scenario ofadolescent education and panel dissussion

nn the i;lres idrntifird and orri,rre nt Conienrur for po;:ihle solrrtinnq tn the prnhlemr of

adolescence

View films / videos on issues related to secondary education and prepare a review repoft

Collect data regarding enrolment of CWSN in a district from EMIS and develop a research

proposal to analyze their diffi culties/participation/success

Analyze and compare U- DISE data of any two states available at the NEUPA website

I



Analyze and compare quality monitoring data for any two states available on QMT portal

The sessional activates are only suggestive.

Transactional Modalities

Lecture-cum-discussion, Group discussion, Panel discussion, Seminar, Group Work, Library
work, Activities, Projects, Collaborative Presentations

School visits and sharing ofexperiences

Seminar presentation by students on selected themes individually and collectively leading to
discussion;

Library readings on selected theme followed by group discussion;

Study of documents and references, Reflective interaction with the peer group

Workshops, assignments and group discussion around issues and concepts studies in theory

Projects and assignments focusing on observation and interaction with children on specific
theme

Suggested Reading

NCTE (2009) National Curriculum Framework for Teacher Education, New Delhi.
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Teachers (1983-85).

Report of the Delors Commission, UNESCO, 1996
National Policy of Education 1986/1992.

National Curriculum Framework on school education, 2005.

Govt. of India, MHRD (2005). Universalisation of Secondary Education : Report of the
CABE Committee, New Delhi
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COURSE-XXII: PHILOSOPHY OF EDUCATION

Course Outcome

After completion of the course, the student-teachers will be able to:-

understand the concept, scope and application ofPhilosophy ofEducation.
discriminate different philosophical branches

appreciates the role of education in the development of an individual and society in their
cultural perspective.

understand the relationships of schools and society.

cultivate the habits ofindependent thinking ofchanging concept and understanding in
educational discipline

COURSE CONTENT

Unit-1: Philosophical Perspectives in Education
Concept, Characteristics, Scope, Aims & Functions of Education and Philosophy

Concept & Significance of Philosophy of education

Relationship between philosophy and education

Philosophical Systems - Epistemology, Axiology and Meta-physics - meaning, nature &
educational implications

IINIT- II: Schools of Philosophy and their implications for Education
Indian Schools of Philosophy - Vedic, Buddhism, Jainism, Islamic

Some major schools of Philosophy : Idealism, Naturalism, Realism, and Pragmatism, - their
contribution to present day education.

Educational Thoughts of Indian Philosophers - Swami Vivekananda, Mahathma Gandhi,
Dr. B. R. Ambedkar, Rabindranath Tagore, Jiddu Krishnamurthy.

Educational Thoughts of Westem Philosophers - Paulo Friere, Ivan Illich, Frobel, John
Dewey, Rousseu,

UNIT-III: Philosophical Vision of Learning
Concept and aims of modern education with special reference to Delor' s commission
(UNESCO,1997)

Child centric and Lifc centric cducation.

Functions and scope ofeducation -Individual and social perspective

Education as propagation of values.

UNIT-IV: Emcrging Trcnds in Philoroph5,
Iluman }{aturc & l,drlcs ln thc Contcxt of Incrcaslng Crlmc and Dcrcrlororlng trralucs

Suuiul Philusuphy: Persurd Oruwth & Philusuphy

Post-modemism & objectivism
Research Trends in Philosophy ofEducation

Mode of Transaction : Lecture-cum-discussion, workshop sessions, assignments,
presentations by students



Practicum

Readings of original texts of Swami Vivekananda / Rabindranath Tagore/\,I.K. Gandhi/
Dr.B.R.Ambedkar / John Dewey/Paulo Friere / J. Krishnamurthy etc. and presentation on
linkage ofvarious theoretical concepts with and practices followed by group discussion.
Assignments based on self-study on identified themes such as policy perspectives and status
of education of socio-economically disadvantaged children of India/of a particular State,
vision ofschool education in India, process ofsocialization ofthe child, critical analysis of
the ways in which schooling, teaching-leaming and curriculum contribute to social
inequality, young children and social policy etc and presentation in a seminar.

Visit to a rural/tribal school, observation of activities and preparation of a reflective diary
and interaction in a group.

Visit a school to study the philosophical background ofthe school; and prepare a report
based on it.

Debate on Epistemolog5r to acquire form the people valid knowledge/ Axiology.
Conduct a play on educational contribution of Swami Ramsaran Ji Maharaj.
Analyze a school activities in the light of Ideas of any thinkers.
Prepare a report after reviewing common factors to inculcate among Indian philosophy.
Identifu the common factors between Indian & western philosophies.
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COURSE-XXIII: ADVANCED METHODS OF TEACHING

Course Outcomes

After completion of the course, student-teachers will be able to,
Demonstrate tactics and strategies of teaching.
Prepare lesson plan based on different strategies ofteaching.
Analyse the importance of teaching.

Apply teacher assessment techniques in teacher assessment.
Analyse the importance of assessment of teachers

COURSE CONTENT

UNIT-I: Organization of Teaching
Teacher functions, operations and activities in teaching; classroom management, facilities

and feedbacks; Teaching tactics, selecting appropriate teaching tactics: Signal leaming structure and
teaching tactics. Chain learning structure and teaching tactics. Mrrlti discrimination leaming
structure and teaching tactics, Concept lcaming structurc and teaching tactics.

LtHI I-lI: llh'rhgtrx ol''l'rrrrhIng nnd lnt$rttctlon'fcnchlrrg
Meaning of teaching strategy; types of teaching strategies; autocratic-lecture, demonstration,

futorial, programmed instruction. Democratic - discussion, discovery, heurism, project strategy,
brainstorming, role playing, independent study, sensitivity training, recapitulation, drill work,
review, assignment, inductive, deductive strategy; Modular approach.
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Concept and dimensions of interactions; interaction analysis, Flanders category systems,

assumptions of FICS, l0 x l0 Matrix and its interpretation, uses of interaction analysis to a teacher.

IINIT-III: Teaching Effectiveness and Teacher Assessment

Concept, principles and criteria: Presage, process and product variables; Sources for
deriving teacher competencies, Measurement of problems of teacher competencies; General

Strategies for assessment - performance and competency based assessment, Performance appraisal.

Use and interpretation of observation techniques, rating scales, Attifude scales, Inventories,

Performance tests and achievement tests in teacher assessment.

UNIT-IV: Research Perspectives.

Acquaintance with important research finding with special reference to methods, efficacy of
different models ofteaching, research in teacher effectiveness, Trends, priorities and gaps.

Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments,

presentations by students
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COURSE-XIV: ECONOMICS OF' EDUCATION

Course Outcome

To develop awareness among students about the importance of economics to the

field of education.
To develop understanding about education both as consumption and investment.

To develop understanding about the benefits and the costs ofeducation and its role in human

and economic development.

To develop various abilities to understand the intemal efficiency of the system of education.

Tu cuablc drcnr l.u uurJcrstatrd thc cuutcrupurary dcvclupurellts in cuuuuurius uf cduuatiul.

To urrrrhlu lhorn fur rrnrlunifurnrl lho rolrrlionrihip holrvuun tllrrorrliorrrrl rum0.H,grltonl! ltlnntting
:mrl finlrncr.

To enable them to understand the impact of new economic retbrms initiated in India and

their implications to the field of education
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COURSE CONTENT

IINIT-I: Introduction to Economics of Education
Economics of Education - Concept and scope of Economics of Education, Relationship
between Economics and Education.
Education as Human Capital - Critiques of the concept of Human Capital.
Nature of Micro and Macro Economics.

Schools of Economics and their relationship with Education.
Brief Historical development of Economic thought and its relevance to Education.
Concept of Political Economy of education.

IJNIT-II: Costs and Benefits of Education

Taxonomy of Economic Costs and Benefits.
Determinants of Educational Costs.

Problems in the Measurement of Costs and Benefits in Education.
Cost-Benefit Analysis in Education.

Concept of Rate of Returns and Returns to Education.

UNIT-III: Economic Development and Efficiency in Education

Concept and Sources of Economic Growth.

Contribution of Education in Economic Growth.
Contemporary Perspectives on Human Development.

Input-Output Relationships and Intemal and Extemal Efficiency in Education.
Basic concepts and measurements in National Income Accounting.

UNIT-IV: Economic Reforms and Education

Relationship between Poverty, Schooling and Education.

Understanding Market and Marketization of education Relationship between Market and
Education.

Privatization of State Education - Public - Private partnership in education.
Globalization and Education - Role of Intemational Institutions: IMF, WB & WTO.
Economic Liberalization-Policies in India and their impact on Education.

References

Blaug Mark: Economics of Education, Penguin, London (1970).

Cohn E.: Economics of Education, Lexington Mass - D.C. Heath Company. (1972)
Hedge O., Economic of Education, Himalaya Publishers New Delhi.
Jandhyala B.G. Tilak, Economics of Inequality in Education., Sage Publications, New Delhi
(le8s)
Panchamukhi; Research in Economics of Education, Fifth Survey of Educational Research
1988-92: Trend Reports Vol I, New Delhi, NCERT.
Reddy Shlva B, Education and Rural Development in lndia, UNUSUU: lntematronal
Instilrrte of F,rlrr:ational Planning, Paris (2000)

Sacharopottlo$ Georgc P & Woodhall M.: Education for l)evelopment, New York Oxfnrd
University Press. (1 985)

I hul'ou' Lattcr U.i lflvcutmonl m Humun Uuprtul, Bolmont: \\/odou'or(h lfublchrng Uo. (197U)

Jolur Varzey, -bcolornros ol -bducation
NCERT, Pandit Ed
Economics of Education Vol I & II - M. Blaug, Pengiun, London
Education - Man power - Economic growth - Horbison and Mayer
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Investment in Education, V.K.R.V. Rao

COURSE-XXV: INCLUSTVE f, DUCATION (DIF.F,ERENTLY ABLED) AT ELEMENTARY
LEVEL

Course Outcome

After completion of the course, the student-teachers will be able to:-

Understand the concept meaning and significance of inclusive education.
. Appreciate the need for promoting inclusive practice and the roles and responsibilities of the

teachers.

Develop critical understanding of the recommendations of various commissions and

committees towards teacher preparation for inclusive education,

Understand the nature of diffrculties encountered by children
Prepare teachers for inclusive schools.

Analyze special education, integrated education, mainstream and inclusive education
practices.

COURSE CONTENT

UNIT-I: Introduction to Inclusive Education (IE)
Conceptual Clarification and Defi nition
Prevalence, Myths & Facts

Types of inclusion

Historical perspective of Inclusive education in India & world

Advantages ofinclusive education for education for all children in the context ofright to
education

UNIT-II: Factors Related to Inclusion

Access - In terms of proximity gender and socially backward children, minorities,
physically challenged, Programme to equate deprived children.

Barrier Free Environment (BFE): from Biwako Millennium Frame Work and BFE manual

by CCD, New Delhi.

Enrolment - Reasons for nonenrolment, probable strategies from educational social point of
view, gross enrolment and net enrolment. Role of Community / Parents / Teachers in

achieving I 00%o achievement.

Achievement - Reasons for under achievement, strategies for enhancing achievement levels.

UNIT-III: Education for All
Constitutional Provisions, important Articles and their educational implications for General

and disablcd population.

RlBlit tu .bducutrun (R I E)
Fdrrcational Placements for Children With Special Needs (CWSN)

IJnivcrsalizotion of Elemcntary Educntion

Acts on t lhild Rights

UNIT-IV: Plannlng firr Incluslve Educatlon

Meaning, concept and need of planning of Inclusive Education

Models of IE, Components of IE;
Planning - Onsite assessment of resources, Team Collaboration, Time table preparation, and

Planning an IEP & Curriculum adaptation & NCF 2005 recommendation.

/
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Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments,

presentations by students.

Practicum

Make a critical appreciation of right to education act in the context of inclusive education.

Conduct a survey in the local area to ascertain the prevailing attitudes / practices toward
social, emotional and academic inclusion of children with diverse needs.

Study & review any two national policies in the light of inclusive education.
Make a critical analysis ofNCF-2005 for planning quality teacher preparation programme

References
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COURSE-XXVI: INCLUSM EDUCATION (DIFFERENTLY ABLED) OF SECONDARY/
SENIOR SECONDARY LEVEL

Course Outcome

After completion of the course, the student-teachers will be able to:

Understand the concept, meaning and significance of inclusive education.
. Appreciate the need for promoting inclusive practice and the roles and responsibilities of the

teachers.

Develop critical understanding of the recommendations of various commissions and
committees towards teacher preparation for inclusive education,
Understand the nature of difficulties encountered by children
Preparation of teachers for inclusive schools.

Analyze special education, integrated education, mainstream and inclusive education
practices.

COURSE CONTf,NT

ITNITJ: Introductlou, Imucr & Pelrpuutrir,cu uf Insluuir,c Edu$ution

Detinition, concept and importance of inclusive education.
Historical perspectives of inclusive education for children with diverse needs.

. Difference between special education, integrated education and inclusive education.

Advantages of inclusive education for education for all children in the context of Right to
Education.
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N.C.F and adaptation of teaching learning material

UNIT-II: Policy Perspective

Recommendations of Indian Education Commission (1964-66).

Scheme of Integrated Education for Disabled Children

National Policy on Education (NPE, 1986-92).

National Curriculum Framework, 2005 NCERT
The Convention on the Rights of the Child (Article 23,28,29 a2,3,6 and 10 &12).

The World Declaration on the Survival, Protection and Development of Children and the

Plans of action (Outcome of the UNICEF World Summit lbr Children, (1990).

Promoting Inclusion Preventing Exclusion

The National Trust for the Welfare of Persons with autism, cerebral palsy, mental

retardation and Multiple Disabilities Act 1999.

UNtT-III: Diversity in the Classroom

Diversity- Meaning and definition.

Disability - Legal definition, discrimination.

Giftedness.

Concept, Nature, and Characteristics of Multiple Disabilities.

Guidelines for adaptation for teaching/ practicing science, mathematics, social studies,

languages, physical education yoga, heritage arts theatre, drama etc in inclusive settings.

Utilization of records/ case profiles for identification, assessment, and intervention for

inclusive classrooms.

Techniques and methods used for adaptation of content, laboratory skills and play material.

UNIT-IV: Teacher Preparation and Inclusive Education

Review existing educational programmes offered in secondary school (general, special

education).

Skills and competencies ofteachers and teacher educators for secondary education in

inclusive settings.

N.C.F 2005 and curriculum for teacher preparation and transaction modes.

Roles, responsibilities and professional ethics ofan inclusive education teacher and teacher

educators.

Evaluation and follow up programmes for improvisation of teacher preparation programmes

in inclusive education programmes.

Role of different national and intemational agencies {institutions, universities} in promoting

inclusive education.

Mode of 'lransaction: Lecture-cum-discussion, workshop sessions, assignments, presentations

by students

Practicum

Make a critical appreciation of Right to Education Act in the context of inclusive

education.

Conduct a survey in the local area to ascertain the prevailing attitudes / practices toward

social, emotional and academic inclusion of children with diverse needs.

Study & review anv two national policies in the light of inclusive education.

Critical analysis of N. C. F 2005 for planning qualiS, teacher preparation programme

Conduct a survey on the type of supporlive service needed for inclusion of childrcn with any

disability ofyour choice and share the findings in the class.
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COURSE-XXVII: TECHNOLOGY OF TEACIIING

Course Outcome

On completion of this course the students will be able to,
Analyse the aspects of technology.
Analyse role of technology of teaching in education.
Apply the knowledge of technology of teaching in education.
Explain the concept ofteaching and technology ofteaching.
Differentiates between the terms technology of teaching, educational technology
and instructional technology.
Analyse the relationship between teaching, instruction and leaming.
Analyse teaching based on different theories ofteaching.
Prepare lesson plans according to different models of teaching in his/trer teaching subject.
Demonstrates the skills, strategies and techniques of teaching.
Differentiates group and individualized strategies of teaching.
Prepare programmed learning materials.

COURSE CONTENT

UNIT-I : Teaching and Technology of Teaching

Teaching- concept, nature, criteria, definitions of teaching - Descriptive definition of
teaching, teaching as success, teaching as an intentional activity, teaching as a normative behaviour,
and scientific definition of teaching.

Theories of teaching- meaning, nature, need, and types- Formal, Normative and Descriptive
theories ofteaching.

Technology of teaching- concept, nature and scope, difference between educational
technology, teaching technology, instructional technology, behavioural technology.

Sources ofknowledge for technology teaching social, psychological and tcchnological
sources.

IINIT-II: Strategies and Tactics of Teaching

Strategies and tac.tics- Meaning, nature and difference between strategies and tactics.
'l'eaching 

Strategies - content based and leaming based strategies. Approaches to leaming -l,arg,e
group. small grorrp and self learning apprnaches

Large group approaches - Lecture, team teaching, symposium, narration - Meaning, Types, steps,
organization, merits and demerits.

Small group approaches - Group discussion, panel discussion, Role playing, Brain storming

- Meaning, context of use, organization and instructional potential.
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Self-leaming-Personalized system of instruction, project work, computer assisted instruction,

Multimedia package - Meaning, stages, merits and demerits.

Unit-III: Models of teaching

Meaning, objectives, nature, salient features. & elements (fours, syntax, support system,

social system, principles ofreaction, inshuctional and nurturant effects)

Information Processing Family- concept Attainment, [nductive Thinking- Inquiry Training, Advance

organizer Models of Teaching. Personal Family- Non-Directive Teaching, Synectics, Awareness

Training models of teaching. Social Family-Group Investigation, Jurisprudential, Social Simulation,

Social Enquiry models of teaching. Behavioral Family-Contingency Management, Desensitization,

Assertive Training Models of teaching.

UNIT-IV: Issues and Emerging Trends in Technology of Teaching

Technology for Distance Education, skill based teaching, competency based teaching,

Evolving Instructional strategy, Principles of Instructional design; Endrogogy, Factors influencing

Teaching leaming process - Personality of teacher, Mastery of subject, Commitment, Changing role

of Teacher - Reflective practitioner, Facilitator.

Transaction mode

The course material will be transacted utilizing the diflerent modes like, group

discussion, seminar, PowerPoint presentation, project work, activities.

Sessional Work

The student has to perform the following practicals.

undertake teaching sessions using different strategies and techniques ofteaching.

Organise microteaching sessions.

Prepare lessons plans for Sth, 9th, l0th, curriculum according to different models ofteaching.
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COURSE-XXVIII: GLOBALIZATION AND ENERPRENUERSHIP IN EDUCATION

Course Outcome

Upon completion ofthe course the students will be able to:

Gain knowledge and understand about the meaning and importance of globalization,
liberalization and privatization

Understand the Importance of Education on Globalization

List the salient features of Globalization affecting Teacher Education

Understand the concept ofentrepreneurship and opportunities for Education

Establish and efficiently manage non-governmental organizations in the field of Education

Understand the schemes and programmes for promotion of the culture of Entrepreneurship
in India

Undertake entrepreneurship projects in the field of Education

COURSE CONTENT

[INIT-I: Globalization and Education

l.l Globalization- concept, meaning and history of Globalization

1.2 Historical perspectives in Globalization

1.3 Globalization and the changing society

1.4 Globalization and education- the commercialization of knowledge and higher Education,

Globalization and the Governance of Education, Globalization and the Incorporation of
Education

1.5 Influence of modem technologies on Globalization of Education Web based technology, on-
line learning, Digital library

[INIT-II: Globalization and Teacher Education

Continuous Assessment and

2.1 Role of Education in Globalization

2.2 Recent salient features of Globalization effecting Teacher Education-competency based

teaching, Effectiveness based teaching, Performance based teaching and Innovations based

Teaching.

2.3 Quality Teacher Education in the context of Globalization- Total Quality Management-

Communication ahility, Self Evaluation systems approach

2.4 Professional Ethics and Clobalization- Teacher commifinent and Values

2.5 Continuous comprehensive evnluntion for quality improvcmcnt in Teacher Uducation

TINIT- III: Entrepreneurship in Education

3.1 Entrepreneurship- concept, types, problems

3.2 Role of school in teaching entrepreneurship

3.3 Integration ofentrepreneurship in school subjects.

3.3. I Entrepreneurship and Language subjects.
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3.3.2 Entrepreneurship and Science

3.3.3 Entrepreneurship and Social Science

3.3.4 Entrepreneurship and Mathematics

3.3.5 Entrepreneurship and Art Education

3.4 Benefits of Entrepreneurship Education

UNIT-IV: NGO's and VO's in Education

4.1 Concept of voluntary and Non-Govemment organization

4.2Legal foundations ofNGO's and VO's in India

4.3 Objects and functions of NGO's and VO's

4.4 Establishment and Managements of NGO's and VO's in Education

4.5 SWOT analysis of India Entrepreneurship

4.6 Entrepreneurship in the era of Globalization.

Practical/Activities

Report on functioning of any foreign University centre in your locality

Study the Problems of foreign students enrolled in Post-Graduate Departments of Indian

Universities

Evaluation of faculty exchange programmes between Indian and foreign Universities

Survey and report on N G O's activities in the field of Education

Study of administrative set up of N G O's

Visit an Educational institution and collect all the details about the procedure to Be followed

and the preparations to be made to start an educations

Select a few private tutorials in your area and study the commercial availability by

considering the cost and income. Also find out whether the return is adequate for the

investment made
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Manasayan, Agrawal Complex, first Flooq 5-524 school block, Shakarpur, Delhi-l 10092 e

mail : jmojha@delz.vsnl.net,in

National Psychological Corporation, Bhargawa Bhawan, 4/230,Kacheri Ghat, Agra-
2282004, www.npcindia. com

Pathank H.N., Growth of Entrepreneurship since Independences In Industrial Development
of India-Policy and Problems, (Ed) Vakil C.N New Delhi, Orient Longman, 1973

Rao T.V., Rao D.K and Dixit N., Psychological and Organizational Factors in successful
Enterneurship Development in the small sector, New Delhi,26-27 May,, l97S

Richer Swedberg, Entrepreneurship: The Social Science View New Delhi: Oxford
University Press, 2000

Rupa Psylogical Centre, B 19160 B, Deonabir, Bhelupur, Varanasi e mail:
rupapsycholocentre@idea. com

Sharma K.L., Entrepreneurial Performance in role Perspective, New Delhi, Abinav
Publication, 1975

Sharma K.L Entrepreneurial Growth and Industrial Development Programmes in Punjab and

U.P- A Comparative Study of Small Entrepreneur., Department of Economics and

Sociology, Ludhiana: Punjab Agricultural University, I 976

Singh, Pritam, The Role of Entrepreneurship in Economic Development in Issues and
Police, Ed. Butani D.H. and Singh, Pritam, and Co. Publishers pvt., Ltd, Bombay, 1966

Vasant Desai, Management of a small scale Industry, Himalaya Pub. Hoouse, 2000

Vepa, Ram, N., How to Success in Small Industry, New Delhi, Vikas, 1984

Wayne N.E., Indian Entrepreneurship: A Survey in Entrepreneurship and Economic
Dovolopmont, (Ed) I,ctcr Kilby, Ncw york: lhc h.cc l,rcss, l9'll
Ynrrng Frnnlr, \\/ , ,\ I\fnnro flnrinlngicnl Intrrpr',:tntii,1 t,f fiitruFrr.1r.r,ur|ip, T[e Juurlel vf
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Shilpa Vaidya, Integrating Entrepreneurship Education into Formal System of Schooling,
Journal oflndian Education, February, 2004. Entrepreneurship Education-on, 2004

COURSE-XXIX: EDUCATION AND IIUMAN RESOURCE DEVELOPMENT

Course Outcome

After the completion of this course, the student will be able to:
Recognize and describe the role and function of the HRD.
List and discuss various needs assessment tools.

Examine the use of performance appraisal systems for promotions, training strategies, and
career planning.
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Differentiate and explain the various uses of training, education, and career development in
the workplace environment.

Describe the performance appraisal interview as a tool for coaching and employee
development.

Discriminate between actual training needs versus problems requiring non-training solutions.

Explain career development and its value to individual and organizational development.

Examine various models for training and development.

Discuss social issues related to HRD.
Identi$ the factors impe

Examine the role and function of an assessment center

COURSE CONTENT

UNIT-I: Human Resource Development and its Approaches
Concept of Education and H R D, Importance of Education in H R D. Needs for HRD,

Manpower Requirements and HRD, Human development and HRD, Role of HRD in planning;

Approaches to HRD; Human capital Approach, Social Psychological Approach; Educational

leadership for HRD: Rationale and Assumptions Conserving HRD, Human resources and Economic

and National Development, Barriers to HRD. , idli.{S*I
LNIT-II: Human Abilities and HRD 7Y

Concept and identification; Creativity,/Attitude, Communication, Interpersonal relationship,

Team Building, Leadership, Motivation; Nurturing Human Abilities; Role of Education.

UNIT-III: Human Resource System

Human Resource System: Concept, Task Analysis Matching person to job: Recruitment and

placement, Role definition, Developing the person in the role: Performance appraisal, Performance

Review and Counselling, Career Planning and Development; Organizational Development, Reward

Management and HRD.

UNIT-IV: Issues in HRI)
Quality of Work Life, Job enrichment, Role effectiveness, Organizational effectiveness,

Organizational Culture Organizational Climate; Manpower planning, HRD Evaluation; Impact of
Globalization and Liberalization on HRD, Management of HRD in Service sector Education.

Transaction Mode
Lecture, Group Discussion, Group Activities, Field Visits, Practical, Debate, Seminar

prcscltatiuls, [uturial, Sclf Study, CAI, Duuuuruut alalysis
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THIRD SEMESTER

COURSE-XXX: INTERNSHIP IN SPECIALIZATION
(Elementary or Secondary / Senior Secondary Level)

Course outcome

COURSE CONTf,NT

Prepare a report after analysis of private/innovative/alternative schools which develop their own
curricular or co-curricular activities/material or any innovation.

A joumal should be maintained by the student in which he/she records one's experiences,

observations, and refl ections during intemship.

Working with community based on any pro.ject of social welfare. (submission of activity report)

Preparing a suggested comprehensive plan of action for some aspects of school improvement

The student-teacher will also maintain a portfolio, including detailing of teaching-leaming plans,

resources used, assessment tools, student observations and records.

Exhibition of work done by the students during the internship programme. (Seeking reactions of
students, headmasters/ principals/ cooperating teachers and supervisors)

Interaction with head teacher, management, teachers and non-teaching staff for preparation of a

report on school environment

Analysis oftext book from peace perspective

Preparation, administration & analysis of diagnostic test (s) followed by remedial teaching.

Make lesson plans, at least l0- different methods in which 5 must involve students. Students could

develop their own method (fusion based) with the help ofteacher educator and deliver in school

Delivery ofFour lessons in a school teaching subject

(After each lesson of practice teaching student teacher need to discuss with subject teacher on

their and new practices. It must be seconded by the subiect teacher.)

Learning achievement surveys (baseline, midterm and end term) would be made to track
children's performance over the period.

Collect information about the background of children, their leaming difficulties, challenges

related to their performance along with the total number of children to be covered.

Type ofmaterials to be developed for students. Analyze quality and prepare a suggestive report.

Identify role and functions of key personnel like teachers, CRCs, BRCs, DIETs, community and

others who will implement the programme and strateqies for their capacity buildine.

Laying down of minimum levels of leaming and their incorporation in curricula, textbooks and

teachine Drocess

Monitoring learner achievement vis-ir-vis diagnostic test and action for improving attainment

levels in ony school subiect.

Analyze any one course curriculum /text book to find out lvhether the values enshrincd in thc

Constitution of'lndia and the National Policy on Education have been incorporated or not.

Analyze any one course curriculum /text book in the light ofreflecting sensitivity to gender, caste

ond olom pority,, poooo, hoolth ond noodr of ohildron *,ith disnhilitior/ Linlr riohool l<norvledgo in

tliffcr su[ ruLrjcr. Lr aud Llildr crr' r c vcr ;, da;, c.rycr icuu sr.

Prepare a report on teacher/ community participation in material preparation and in developing a

school vision with plan of action for enhancement of the participation.

Conduct a Drosramme in school with/in association of local artisans/workmen in school activities.

On the basis of QMTs (developed by Govt of India with the help of NCERT) examine the quality

aspect ofa school, prepare a report with suggestion.

Development ofstrong resource pools bv inviting resource persons from nearby teacher education

V
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Reference

COURSE_II: DISSERTATION

Course outcome

COURSE CONTENT

Activities

Plan a research design

Selection of Tool, Collecting and Quantifring of data
Tabulation of data

y-

institutions,NGos,CollegeVUniversitiesandresourcefutindiuid,a@
different subiect areas ofschool.
Regular school visits at least 5 weeks for addressing emerging pedagogic iss,res and issues related

onthebasisofrecommendationsofResearchAdvisoryCommittee1ry
discuss research issues and to suggest new studies to be undertaken in education and allied areas.
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F'OI.JRTH SEMESTER

COURSE-XXXI: NTER-SEMESTER BREAK (ISB) ACADEMIC WRITING

Course Outcome

After completion of the course, the student-teachers will be able to:-

Sensitize to their communicative behavior.

Enable to reject and improve their communicative behavior performance

Build capacities for self criticism and facilitate growth.

Enhance their listening & writing skill.
Present effective lecture after enhancing their listening skills.
Write or draft professional letters and mail etc.

COURSE CONTENT

Activity-I
Preparation of Report on

Workshop on listening, conversing, speaking, presenting, explaining and expositing ideas in
groups and before an audience.

Write a paragraph on any topic of your interest, then acknowledge the source & edit one's

own writing. Prepare a report on the entire programmme.

Activity-II

Writing Skills: E,ssential components of writing skills, writing standard ,business letter,

report writing, Email drafting and Etiquettes, preparing agenda and writing minutes for
meeting, making notes on any academic conversations, Elective use of SMS case writing
and documentation.

Activity-lll
Prepare a Programme on SMS case writing and documentation.

Attend a seminar/workshop or conference and write a report on entire programme.

Workshop on e-mail drafting.

Activity-IV

Career Skills: Applying for job, covering letters, resume and effective profiling, interviews,

group discussion intra personal/ interpersonal skills problem solving, reflective thinking
critical thinking, negotiation skill.

Activity-V
Prepare a progremme on reflective thinking and negotiation skill and conduct it in school.

Prepare your resume/effective profile for an inten'ierr'.

Ivluds ufTr.lrsauiiurr. Lsuiury-uurrr-Jisuussiurr, wurkslrup sussiurrs, assig,,,,,c,,ts, prc>crrtotiurrr

by students

Practicum

Workshop on academic writing skill.



Workshop on listening, conversing, speaking, presenting, explaining and expositing ideas in
groups and before an audience.

Write a paragraph on any topic of your interest, then acknowledge the source & edit one's
own writing. Prepare a report on the entire programmme.

References
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COURSE-XXXII: SOCIOLOGY OF EDUCATION
Course Outcome

After completion of the course, the student-teachers will be able to:-

To enable the student to explain and reflect on-
Gender ideology.

Relationship between education and social change with special reference to modernization
and globalization.

Relationship between concepts and processes ofsociology and education.
Theories and characteristics ofsociological analysis and its relation to education.
Understand and explore the meaning, aims, purposes of education
Develop understanding of sociological dimension of education.

COURSE CONTENT

UNIT-I: Sociological Foundations of Education
Meaning and Concept, development and scope of Educational Sociology, Methods of
Sociological Enquiry, Relationship between Education and Sociology.

o Characteristics of Indian Society - Multicultural, Multi religious, Multi-linguistic - its
implications on Education and Methods of teaching.

Changing structure and functions of family, religious group. and economy.

UNIT-II: Socie{ultural Dimensions of Indian Education

Conccpt of socialization: family and adult-child relationships; parenting, child
rearing practices

' Acculturation and Enculturotion, Cultural lag, Cultural Conflict, Sanskritization and

Westemrzafion - therr implications to Education,
Identity Crisis - nature and causesf Generation Gap in the proaont Tndian Sociefy.
Education as an agency ofsocial control, Education forNational Integration and
International understanding.
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IINIT-III: Education and Social Change

Meaning and Concept of Social change, Theories of Social change, Factors influencing

Social Change, Social Mobility, Modemization, Democracy, Secularism, Globalization -
their implications to education.

Education as a fundamental Right,

Quality Education for all.
Gender issues / Gender equality,

Education for the socially and culturally disadvantaged including Minority, SC, ST.

Commercialization of Education - Their implications to Education.

LINIT- IV: Education and society

Present status of women's education in India.

Concept and dimensions of plurality. Curriculum for multicultural education. Teacher's role
in the strategies of multicultural education, Socialization in cultural diversity through

education.

Meaning and importance of peace education to address social issues; role.

Sociology of class room, Role of Teacher in socialization of the child.

Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments,

presentations by students

Practicum

Make a questionnaire on different aspects of socialization and administration on at least 30

students (homogeneous group) to find out the most influencing aspect. Prepare a report on

entire activity.

Select a psychological tool ofsocialization and apply on at least l0 orphans and l0 students

with parents to find out the result, if there is a difference, suggest proper remedies.

Prepare a plan for the mobilization ofdifferent types ofresources for a school from the

community.
Collect and analyze information about cooperation between schools and other institutions

Workshop sessions to analyze the identified education concept

Seminar Privatization on identified issues and challenges.

Study of various document, recent government policies, policies National curriculum frame

work.
Survey of the Community.

Prepare a plan for the mobilization ofdifferent types ofresources for a school from the

community.

Collect and analyze information about cooperation between schools and other institutions
(such as businesses and colleges) in your community. To what extent has such cooperation

helped the schools?

Reference

Dewey John, Democracy and Education. Ne:rv York
Honre, H.H., Durnuuruuy und Eduoutiun. Lungnor'.1 Groon. London.

COURSE-XXXIII: TEACHER EDUCATION COURSE -II PERSPECTMS
AND RESEARCHES IN TEACHER EDUCATION

Coulse Outcorne

After completion of the course, the student-teachers will be able to:-

To understand the perspectives and policies on teacher education

To appreciate the researches on various practices in teacher education



To understand the recent trends in teacher education
To acquaint with various issues and innovations in teacher education
To understand the management of teacher education

COURSE CONTENT

IINIT-I: Perspective and Policies of Teacher Education

Concept of Teacher Development

Factors Infl uencing Teacher Development

Teacher Education in Various Policies and Documents (NPE 1986, 1992, BOA, PPO
186,1992, NCFTE 2009, NCTE November 2013 report)

UNIT-II: Management of Teacher Education

Administrative Structure in Teacher Education at State and National Level Structure
Management Issues in Teacher Education

Planning and Designing
Executing the Instruction

Multi-organizational Influences (University, State Govemment, UGC, NCERT
and NCTE)
Monitoring the Programme

Management of Demand and Supply of Teacher

UNIT-III: Research in Teacher Education

Reviews of Studies in Teacher Education
Research Trends in Teacher Education

Innovations in Teacher Education

Researches in Teacher Education- Methodological Issues and Challenges

IINIT-IV: Problems and Issues in Teacher Education

Admission Criteria
Assessment of Teacher Effectiveness
Competencies of Teacher

Curriculum Concerns in Teacher Education
Establishing Theory Practice Nexus

Mode ofTransaction: Lecture-cum-discussion, workshop sessions, assignments, presentations

by students

Practicum
'lh shrdy various annual reports of SCERT/RIENCERTAIUEPA to identi$ different
programmes for professional development.
Case study on innovative Institutions in teacher education
Review ofresearch studies/literature in the area ofteacher education
Duvulupruunt ul'toolu fbr ol,uluutlon of pracdcc ?cachlng progr.anuu(.

Vtllt lo <llffcrcnt tctghcl cdu';el,irirt irrr.l.itulrurr wrllr u vrurv Irr r$vrulv urutrtutruttttl ruutlur0h
studres.

Studying the opinions of the in-service teachers for strengthening teacher education
Development and implementation progralnme for community awareness on certain cultural,
social, environment and academic issues.
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To study the challenges faced by administrators at various levels.
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COURSE-XXXIV: CURRICULUM STT]DIES

Course Outcome

Aftcr completion of the coursc, thc student-teachers will be able to:-

o Conceptualize the meaning aM different perspectives of curriculum

Understand the eplstemologlcal, sociological and the psychologrL:al basrs t-rl

r:r rrrir:r r lr rrrr rlrvrlnprrrllrl

Understand the ditl'erent types ot'curriculum with respect to their marn onentatton

and approaches

Compare and analyse the National curriculum framework over the years with
respect to their foundational considerations, concerns, priorities and goals.

COURSE CONTENT

UNIT-I: Perspectives on Curriculum
Meaning, Concept and importance of curricuium
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Four perspectives on curriculum
Traditionalists
Conceptual-Empiricists

Reconceptualisits

Social constructivists

Concept of Core curriculum, Hidden Curriculum, Spiral Curriculum, Integrated curriculum
and their relevance.

UNIT-lI: Construction & Development of Curriculum
Curriculum framework -need and importance; ramification of curriculum framework into
curriculum, syllabus and textbooks.
Different Models
Administration
Grass Root

Demonstration

System Analysis
National curriculum of USA, Japan, china countries at different levels .

UNIT-IlI: Bases of Curriculum Development
E_p,istemological bases.' Forms of Knowledge, structure of a Discipline; characteristics of
different Disciplines and levels of understanding; Logical grammar of school subjects.
Sociological bases.' societal needs and aspirations, culture and values, sociai changes,
knowledge explosion, national concerns and goals, globalisation, localization and
privatization, political ideology and technological influences, economic necessities; Socio-
cultural context of students - multi- cultural, multilingual aspects.
Critical issues: environmental concerns, gender differences, inclusiveness. value concerns
and issues, social sensitivity.

UNIT- IV: Curriculum Administration & Evaluation
Taylorism
Administration as a process.

Administration as a bureaucracy
Human relation approach to Administration.
Formative, Summative & Interpretation of Evaluation results.
Mode of Transaction: Lecture-cum-discussion, workshop sessions, assignments, presentations

by students

Practicum

Preparation and presentation of papers on comparative study of National curriculum
of other countries at different levels.

Study of National Policies of Eduuatiorr -l 986. I992(modifiecl version) and ptlA on N pF.-

I 996 in reletion to l'lationol curriculum fi-arrrcwor ks tLat wsr c .l.u"l.rpcd laicr.
I-)i.tnlli.l st.,J-" ,,i [.J.lir,,,,l*rrr.rrl,rr lllrrrttrvrrrlt ol'rchool tduc3tlon, tndlo lryy. ]UUU,
ll)O-r ) tollou,cd b1. sominar prc:cntnti.n.
Sttrdv a rrnnurrlrrrn rri:n;, lnrrel nf'r.11;,-11i,-,1i arrd firrd uut thoir bOCOO Of OOnrt.rctin,.
l'rcparc a rspurl ro rlrls effect.
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COURSE_XXXV: D ISSERTATION

Course Outcomes

Analysis and Interpretation of Data

Result, Conclusion and findings
Summary of the Research Study

Educational Implications
References

Write a research report
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